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Abstract	  	  
	  
It	  is	  known	  that	  people	  change	  the	  way	  they	  speak	  depending	  on	  who	  they	  are	  speaking	  
to.	   It	   is	   also	  known	   that	  when	  you	  are	  acquiring	  a	   second	   (third,	   fourth,	  etc.)	   language,	  peer	  
interaction	   is	   helpful	   for	   target	   language	   development.	   This	   study	   shows	   how	   a	   language	  
learner’s	   use	   of	   Arabic	   changes	   when	   the	   interlocutor	   changes.	   These	   changes	   in	   learner	  
language	  use	  were	  related	  to	  factors	  such	  as	  the	  interlocutor’s	  perceived	  skill	  in	  Arabic,	  individual	  
differences	  of	   interlocutors	   such	  as	  anxiety	  and	   risk-­‐taking,	  and	   the	   type	  of	  dyad	   relationship	  
established.	   The	   learner’s	   language	  use	   benefited	  when	   the	   interlocutor	   had	   confidence,	   the	  
same	  or	  higher	  skill	  in	  Arabic	  than	  the	  speaker,	  and	  when	  the	  relationship	  was	  clear	  and	  either	  
collaborative	  or	  expert-­‐novice.	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  “…only	  language	  learners	  themselves	  can	  be	  in	  a	  position	  to	  observe	  their	  experiences,	  but	  the	  
fact	  that	  we	  cannot	  observe	  what	  goes	  on	  in	  another	  person’s	  mind	  should	  not	  automatically	  
lead	  us	  to	  assume	  that	  we	  necessarily	  do	  know	  what	  goes	  on	  in	  our	  own.”	  
(Schmidt	  &	  Frota,	  1986,	  p.	  238)	  
	  
When	   language	   learners	   interact,	   a	   number	   of	   things	   occur	   in	   order	   for	   them	   to	  
communicate	  effectively	   in	   the	  TL.	   “When	  speakers	  have	  difficulty	  understanding	  each	  other,	  
they	  can	  choose	  either	  to	  pretend	  they	  understand	  and	  wait	  to	  see	  if	  the	  things	  become	  clear	  
later	   in	   the	   interaction,	   or	   they	   can	   negotiate	   the	  meaning	   of	   the	   unclear	   input”	   (Tarone	   &	  
Swierzbin,	  2009,	  p.53).	  It	  has	  been	  shown	  that	  the	  negotiation	  of	  meaning,	  or	  “interaction	  that	  
occurs	   when	   interlocutors	   try	   to	   prevent	   or	   repair	   a	   communication	   breakdown”	   (Tarone	   &	  
Swierzbin,	  2009,	  p.	  169)	  is	  dependent	  on	  the	  individual	  learners	  and	  their	  interlocutors.	  	  
Swain	  and	  Lapkin	  (2002)	  describe	  the	  interaction	  between	  two	  participants	  in	  a	  French	  
immersion	  middle-­‐school	   in	   Canada.	   The	   focus	   of	   this	   study	   is	   on	   how	   this	   pair	   of	   language	  
learners	  notice	  and	  reflect	  on	  their	  language	  use	  during	  a	  collaborative	  story	  writing	  task,	  and	  
the	  revisions	  they	  make	  to	  their	  collaborative	  story	  as	  a	  result.	  The	  construct	  of	  Language	  Related	  
Episodes	  (LREs),	  defined	  as	  “any	  part	  of	  the	  dialogue	  where	  learners	  talk	  about	  the	  language	  they	  
are	  producing,	  question	  their	  language	  use,	  or	  correct	  themselves	  or	  others”	  (Swain	  &	  Lapkin,	  
2002,	  p.	  292),	  was	  used	  to	  analyze	  the	  data	  in	  this	  study.	  The	  LREs	  are	  broken	  down	  into	  three	  
categories	   based	   on	   what	   the	   learners	   were	   negotiating:	   Lexical,	   Form,	   and	   Discourse.	   “The	  
lexical	  category	  includes	  adverbs,	  nouns,	  adjectives	  and	  verbs.	  The	  form	  category	  includes	  article	  
gender,	   possessive	   pronoun/article,	   preposition,	   preposition	   +	   article,	   pronoun	   reference,	  
sentence	   structure,	   spelling,	   pronominal	   verb,	   verb	   form.	   The	   discourse	   category	   includes	  
discourse	  marker,	  logical	  sequencing,	  stylistics,	  tense	  sequencing,	  temporal	  sequencing,	  and	  text	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structure”	  (Swain	  &	  Lapkin,	  2002,	  p.	  292).	  The	  study	  found	  that	  when	  the	  learners	  were	  able	  to	  
negotiate	   the	   language	   they	   noticed	   in	   their	   writing,	   they	   were	   able	   to	   deepen	   their	  
understanding	  of	  the	  language	  and	  improve	  their	  writing	  as	  a	  result	  (Swain	  &	  Lapkin,	  2002)	  
Storch	  (2002)	  explores	  the	  question	  of	  the	  different	  sorts	  of	  interactions	  that	  may	  occur	  
in	  pair	  work,	  asking	  how	  second-­‐language	  learner	  differences	  can	  influence	  the	  productivity	  for	  
second-­‐language	  acquisition	  of	  such	  interactions.	  The	  study	  was	  set	  in	  a	  university	  ESL	  classroom	  
and	  took	  place	  over	  a	  course	  of	  one	  semester.	  She	  identifies	  four	  different	  “patterns	  of	  dyadic	  
interaction”	  that	  formed	  between	  learners	  in	  interactive	  pairwork:	  collaborative,	  expert-­‐novice,	  
dominant-­‐dominant,	  and	  dominant-­‐passive	  (Storch,	  2002,	  p.	  119).	  In	  order	  to	  define	  these	  pairs,	  
Storch	  explains	  equality	  and	  mutuality.	  Where	  equality	  is	  willingness	  to	  take	  direction	  from	  each	  
other,	  mutuality	  is	  engagement	  with	  the	  contributions	  made.	  Collaborative	  pairs	  have	  a	  balanced	  
interaction	  in	  terms	  of	  equality	  and	  mutuality.	  The	  dyad	  is	  willing	  to	  engage	  and	  take	  direction	  
from	  each	  other.	  One	  participant	  is	  not	  viewed	  as	  knowing	  more	  than	  the	  other.	  Collaborative	  
pairs	  work	  together	  to	  complete	  a	  task	  and	  are	  engaged	  with	  each	  other.	  This	  kind	  of	  dyad	  shares	  
the	  efforts	  and	  responsibilities	  of	  completing	  a	  task.	  Expert-­‐novice	  pairs	  (like	  teacher-­‐student,	  or	  
child-­‐parent)	  have	  one	  participant	  who	  behaves	  as	  an	  expert,	  and	  encourages	  participation	  from	  
the	  other	  participant	  when	  completing	  a	  task.	  The	  equality	  is	  not	  balanced	  in	  this	  type	  of	  dyad;	  
one	   participant	   (novice)	   takes	   direction	   from	   the	   other	  who	   “acts	   as	   an	   expert	  who	   actively	  
encourages	  the	  other	  participant	  (the	  novice)	  to	  participate	  in	  the	  task”	  (Storch,	  2002,	  p.	  129).	  
The	  mutuality	  in	  this	  dyad	  is	  high	  and	  the	  participants	  are	  willing	  to	  work	  together.	  	  In	  dominant-­‐
dominant	   pairs	   there	   is	   a	   certain	   amount	   of	   unwillingness	   (or	   inability)	   to	   work	   together	   to	  
complete	  the	  task.	  The	  equality	  is	  high	  and	  mutuality	  are	  low	  in	  this	  dyad	  and	  the	  participants	  vie	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for	   dominance	   rather	   than	   completion	   of	   the	   task.	   Finally,	   an	   accepted	   lack	   of	   equality	   and	  
mutuality	  defines	  the	  dominant-­‐passive	  pairs;	  one	  participant	  takes	  an	  “authoritarian	  stance,”	  
and	   the	  other	   (passive)	   participant	  does	  not	   challenge	  or	   contribute	  much	   to	   the	   interaction	  
(Storch,	   2002,	   p.	   129).	   These	   patterns,	   however,	   don’t	   seem	   to	   be	   static,	   or	   intrinsic	   to	   the	  
interlocutors.	   They	   appear	   to	   be	   fluid,	   and	   change	   during	   the	   pattern	   construction	   of	   an	  
interaction.	  	  Storch’s	  major	  research	  questions	  focused	  on	  the	  patterns	  of	  interaction	  in	  the	  pairs,	  
whether	  time	  or	  the	  task	  affected	  the	  interaction,	  and	  whether	  the	  identified	  power	  relationship	  
affected	  the	  language	  development	  of	  the	  individuals	  in	  the	  dyad.	  Results	  clearly	  showed	  that	  
the	  collaborative	  pair	  and	  the	  expert-­‐novice	  pair	  provided	  the	  most	  opportunity	  for	  developing	  
the	  TL.	  Storch	  explains	  further	  that	  the	  transfer	  of	  knowledge	  is	  high	  with	  those	  two	  pairings,	  but	  
acknowledges	  that	  occasionally	  in	  collaborative	  pairs	  the	  transfer	  is	  not	  always	  in	  the	  “desired	  
direction.	  That	  is	  …	  when	  the	  learners	  deliberated	  and	  reached	  incorrect	  decisions,	  this	  incorrect	  
knowledge	  also	  transferred	  to	   the	   individual	  performance”	   (Storch,	  2002,	  p.146).	  The	  dyad	   in	  
Swain	   and	   Lapkin’s	   study	   is	   collaborative,	   based	   on	   Storch’s	   definition.	   Both	   participants	   are	  
engaged	  with	  each	  other	  and	  contribute	   to	   their	   language	  development,	  even	   if	   some	  of	   the	  
knowledge	  transferred	  is	  not	  in	  the	  “desired”	  direction.	  
Storch	  leaves	  unexplored	  the	  question	  of	  why	  such	  different	  power	  relationships	  occur	  in	  
L2	  learning	  dyads.	  One	  well-­‐attested	  phenomenon	  is	  referred	  to	  by	  sociolinguists	  as	  convergence,	  
which	  occurs	  when	  “…	   individuals	  adapt	   to	  each	  other’s	   speech	  by	  means	  of	  a	  wide	  range	  of	  
linguistic	   features	   including	   speech	   rates,	   pause	   and	   utterance	   lengths,	   pronunciations,	   etc.”	  
(Beebe	   &	   Giles,	   1984,	   p.	   7).	   	   Beebe	   and	   Giles	   (1984)	   explain	   that	   convergence	   is	   a	   way	   for	  
individuals	   to	  bring	   their	   speech	  patterns	   closer	   together	   in	  order	   to	  gain	   listener’s	  approval,	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communicate	  efficiently,	  and	  maintain	  a	  positive	  social	  identity.	  Beebe	  and	  Giles	  (1984)	  provide	  
an	  overview	  of	   the	   role	   of	   convergence	   in	   SLA.	   They	   stress	   that	   an	   individual’s	   perception	   is	  
important	   to	   convergence;	   “people	  will	   converge	   to	  where	   they	  believe	   their	   partners	   to	   be	  
linguistically”	   (Beebe	   &	   Giles,	   1984,	   p.	   9)	   It	   is	   not	   just	   the	   linguistic	   accommodation	   (where	  
phonemes,	  morphemes	  or	  syntax	  become	  more	  similar),	  but	  also	  what	  is	  left	  unsaid	  and	  open	  to	  
interpretation,	   that	   an	   individual	  will	   converge	   to	   in	   an	   interaction.	   The	   authors	   also	   discuss	  
evidence	  of	  non-­‐linguistic	  convergence,	  such	  as	  head	  nodding,	  posture,	  and	  pausing.	   In	  other	  
words,	  the	  individual	  characteristics	  of	  the	  learner	  and	  the	  interlocutor	  are	  important	  influences	  
on	  the	  power	  dynamics	  affecting	  SLA	  in	  interaction.	  	  
The	  individual	  characteristics	  that	  will	  be	  of	  particular	  interest	  in	  the	  present	  study	  are	  
willingness	  to	  communicate,	  confidence,	  risk-­‐taking	  and	  avoidance.	  Willingness	  to	  communicate	  
(WTC)	   is	  defined	  as	  “The	  predisposition	  of	   learners	   toward	  or	  away	   from	  communicating	   in	  a	  
second/foreign	   language”	   (Lightbown	   &	   Spada,	   2013,	   p.	   224).	   WTC	   is	   subject	   to	   change	  
depending	  on	   the	   variables	   in	   any	  given	   situation,	   such	  as	   the	   subject	  of	   a	   conversation,	   the	  
relationship	  with	   the	  person	   (or	  people)	   involved,	  and	  even	   the	  personality	  and	  mood	  of	   the	  
individual	  who	  is	  speaking.	  For	  example,	  anxiety	  can	  be	  a	  major	  factor	  in	  an	  individual’s	  WTC.	  
Simply	  put,	  if	  someone	  is	  anxious,	  in	  a	  bad	  mood,	  or	  feels	  uncomfortable	  in	  a	  situation,	  they	  will	  
not	  be	  as	  willing	  to	  communicate,	  unless	  certain	  variables	  are	  changed.	  These	  variables	  can	  affect	  
an	  individual’s	  communicative	  confidence.	  “Communicative	  confidence	  can	  be	  best	  measured	  by	  
eliciting	  learner	  responses	  tapping	  two	  distinct	  affective	  responses	  when	  they	  use	  the	  L2:	  how	  
relaxed	  or	  nervous	  they	  are	  (anxiety,	  an	  affective	  variable)	  and	  how	  competent	  or	  incompetent	  
they	   feel	   (self-­‐perceived	   competence,	   a	   cognitive	   self-­‐evaluation	   variable)”	   (Ortega,	   2009,	   p.	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203).	  When	  an	  individual	  is	  lacking	  communicative	  confidence	  it	  seems	  plausible	  they	  will	  speak	  
less,	  avoid,	  or	  underuse,	   certain	   structures	   in	   the	  L2,	  or	  be	   less	  apt	   to	   take	   risks	  with	   the	  L2.	  
Tarone	  and	  Swierzbin	  (2009)	  define	  risk-­‐taking	  “as	  an	  individual’s	  willingness	  to	  try	  new	  things	  
even	  if	  the	  attempt	  might	  lead	  to	  misunderstanding	  or	  loss	  of	  face.	  Confidence	  and	  self-­‐esteem	  
seem	  to	  be	  hallmarks	  of	  the	  risk-­‐taker”	  (Tarone	  &	  Swierzbin,	  2009S,	  p.	  4).	  Both	  willingness	  to	  
communicate	   and	   risk-­‐taking	   in	   an	   interaction	   seem	   to	   be	   dependent	   on	   confidence,	   among	  
other	  things.	  	  
Many	   studies	   have	   been	   done	   on	   the	   role	   of	   confidence	   and	   motivation	   in	   SLA.	   For	  
example,	  Clément,	  Dornyei	  and	  Noels	  (1994)	  looked	  at	  learners’	  motivation	  and	  self-­‐confidence	  
in	  an	  EFL	  class	   in	  a	  Hungarian	  high	   school.	  The	  authors	   showed	   that	   students	  who	  had	  more	  
contact	  (or	  interaction)	  with	  speakers	  of	  the	  L2	  studied,	  also	  had	  increased	  self-­‐confidence.	  The	  
authors	  determined	  that	  the	  “self-­‐confidence	  process	  becomes	  the	  most	  important	  determinant	  
of	  attitude	  and	  effort	  expended	  toward	  L2	  learning”	  (Clément	  et	  al,	  1994,	  p.	  422).	  The	  students	  
who	   had	   high	   Self-­‐Confidence	   with	   English	   indicated	   they	   had	   low	   anxiety	   when	   they	   were	  
speaking	   in	  English,	  had	  positive	   self-­‐evaluation	  of	   their	  TL	  use,	   and	  were	   satisfied	  with	   their	  
proficiency	  and	  amount	  of	  contact	  with	  English.	  These	  students	  also	  had	  high	  motivation	  and	  
little	  difficulty	  in	  the	  English	  course	  (Clément	  et	  al,	  1994).	  
Clément	  (2003)	  established	  a	  relationship	  between	  confidence	  and	  a	  student’s	  willingness	  
to	  communicate.	  The	  results	  of	  this	  study	  with	  Francophone	  students,	  and	  Anglophone	  students	  
at	  the	  University	  of	  Ottawa	  showed	  that	  “L2	  confidence	  was	  related	  to	  WTC	  and	  identity,	  with	  
both	  predicting	  frequency	  of	  L2	  use”	  (Clément,	  2003,	  p.	  202)	  He	  stated,	  “frequent	  and	  pleasant	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contact	   as	  well	   as	   norms	   favoring	   the	   use	   of	   the	   L2,	   are	   natural	   precursors	   to	   the	   students’	  
willingness	  to	  use	  English”	  (Clément,	  2003,	  p.	  204)	  	  
More	  recently,	  Sampasivam	  and	  Clément	  (2014)	  state	  that	  second	  language	  confidence	  
(L2C)	  is	  a	  factor	  in	  acquiring	  language	  and	  “develops	  as	  a	  consequence	  of	  prior	  contact	  with	  the	  
L2	  group”	  (Sampasivam	  &	  Clément,	  2014,	  p.	  24).	  They	  show	  that	  confidence	  can	  be	  determined	  
by	  frequency	  of	  use,	  richness	  of	  contact,	  quality	  of	  contact,	  and	  proficiency	  of	  the	  learner.	  	  
Such	  research	  shows	  that	  individual	  differences	  impact	  interaction	  and	  the	  language	  used	  
in	   classroom	   pairwork.	  When	   confidence	   is	   high,	   willingness	   to	   communicate	   increases.	   It	   is	  
interesting	  that	  very	  few	  of	  these	  studies	  include	  the	  perspective	  of	  the	  learners	  themselves.	  	  In	  
addition,	  studies	  on	  interaction	  in	  pair	  work	  focus	  on	  the	  acquisition	  of	  only	  a	  limited	  subset	  of	  
more	  commonly	  taught	  languages,	  such	  as	  English,	  Spanish,	  and	  French.	  To	  my	  knowledge	  such	  
research	   has	   not	   focused	   on	   language	   learners	   of	   less	   commonly	   taught	   languages,	   such	   as	  
Arabic.	  	  
Not	  only	  is	  this	  research	  on	  the	  way	  individual	  differences	  impact	  interaction	  missing	  the	  
perspective	   of	   the	   language	   learner,	   but	   it	   is	   also	  missing	   the	   connection	   between	   language	  
learning	   and	   degree	   requirements	   for	   the	   language	   teacher	   education	   (LTE)	   student.	   Such	  
prospective	   language	   teachers	   are	   required,	   oftentimes,	   to	   have	   at	   least	   a	   fourth-­‐semester	  
proficiency	  level	  as	  a	  foreign	  language	  requirement	  (FLR)	  component	  to	  their	  degree.	  However,	  
the	  opportunity	  to	  connect	  their	  learning	  experience	  with	  their	  language	  teaching	  experience,	  in	  
order	  to	  synthesize	  their	  current	  language	  learning	  with	  the	  teaching	  methods	  they	  are	  learning,	  
is	  often	  missing.	  Calling	  upon	  faded	  memories	  to	  recall	  long-­‐past	  language	  learning	  experience	  
does	   not	   promote	   as	   effective	   reflection.	   Rubin	   and	  Henze	   (1981)	   addressed	   the	   benefits	   of	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having	  a	  FLR	  with	  a	  directed	  diary	  study	  that	  is	  concurrent	  with	  LTE	  coursework.	  They	  discuss	  the	  
importance	  of	  a	  directed	  diary	  study	  for	  LTE	  students	  and	  how	  this	  type	  of	  study	  provides	  LTE	  
students	   “with	   a	   concrete	   experience”	   that	   helps	   them	   come	   to	   a	   more	   “meaningful”	  
understanding	  of	  the	  methodology	  they	  are	  learning	  (Rubin	  &	  Henze,	  1981,	  p.	  17).	  	  
Decades	  later,	  Olivero	  (2015)	  focused	  her	  self-­‐study	  on	  how	  learning	  another	  language	  
impacted	  her	  teaching	  practices	  as	  a	  practicum	  instructor	  for	  LTE	  students.	  She	  recommends	  LTE	  
students	   take	  a	   language	  course	  during	   their	  practicum	  where	   they	  would	  employ	  “reflective	  
approaches”	   for	   “experiential	   learning	   situations”	   (Olivero,	   2015,	   p.	   400).	  While	   she	   doesn’t	  
explicitly	  suggest	  a	  diary	  study	  for	  LTE	  students,	  that	  was	  the	  strategy	  she	  employed	  for	  herself.	  
The	  diary	  is	  a	  way	  for	  LTE	  students	  to	  reflect	  on	  their	  language	  learning	  process,	  the	  methodology	  
learned	  in	  practicum,	  and	  their	  own	  language	  teaching	  methods.	  Olivero	  believed	  that	  reflection	  
and	  discussion	  was	  key	  in	  the	  process	  for	  student	  teachers.	  She	  says	  “teacher	  education	  courses	  
should	  provide	  preservice	  teachers	  with	  opportunities	  to	  reflect	  so	  they	  can	  reconceptualize	  their	  
beliefs	  and	  understand	  their	  teaching	  practices	  better.	  And	  most	  importantly,	  reflecting	  in	  action	  
and	  on	  action	   through	  concrete	   learning	  experiences	  will	   allow	  student	   teachers	   to	   integrate	  
theory	  and	  practice	  and	   increase	   their	  pedagogical	  knowledge”	   (Olivero,	  p.	  386).	  The	  present	  
study	  has	  the	  potential	  to	  provide	  additional	  evidence	  of	  the	  importance	  a	  concurrent	  foreign	  
language	  requirement	  has	  on	  language	  teacher	  education	  students.	  	  
The	  Study	  
During	  the	  Fall	  2016	  semester	  at	  the	  University	  of	  Minnesota,	  I	  was	  a	  beginning	  Modern	  
Standard	  Arabic	  (MSA)	  language	  student,	  simultaneously	  a	  language	  teacher	  education	  student,	  
a	  language	  instructor,	  and	  a	  language	  learner.	  During	  my	  time	  learning	  MSA	  I	  noticed	  a	  number	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of	  things	  about	  my	  MSA	  language	  use.	  I	  was	  particularly	  interested	  in	  how	  different	  my	  language	  
use	  was	  depending	  on	  who	  I	  was	  speaking	  to.	  
Research	  Question	  	  
	  
This	  study	  focuses	  on	  my	  own	  learning	  of	  Arabic	  as	  a	  second	  language,	  and	  asks	  the	  question:	  	  
How	  does	  my	  oral	  Arabic	  language	  use	  during	  interactions	  change	  when	  my	  interlocutor	  
changes?	  	  
Methodology	  
Participants	  
This	   study	   is	   focused	  on	  my	  MSA	   language	  use	   in	   the	   context	  of	   a	   collaborative	   story	  
telling	  task	  when	  I	  was	  a	  beginning	  Arabic	  learner.	  At	  the	  time	  of	  data	  collection,	  I	  was	  a	  38-­‐year-­‐
old	  white	  woman	  and	  had	  been	  studying	  Arabic	  for	  11	  consecutive	  weeks.	  I	  had	  chosen	  to	  study	  
this	  language	  because	  of	  my	  previous	  studies	  of	  French	  language	  and	  culture	  in	  Morocco,	  Tunisia,	  
and	  Algeria,	  and	  because	  I	  was	  an	  applicant	  for	  the	  English	  Teaching	  Assistantship	  for	  Fulbright	  
Morocco.	  Prior	  to	  studying	  Arabic,	  I	  had	  studied	  French	  at	  both	  the	  high	  school	  and	  university	  
levels,	  and	  received	  a	  Bachelor	  of	  Arts	  degree	  in	  French.	  Additionally,	  I	  had	  lived	  in	  Paris	  for	  one	  
year	  to	  improve	  my	  French	  language	  skills	  in	  an	  immersion	  setting.	  I	  had	  also	  studied	  Spanish	  at	  
the	  university	  level	  for	  4	  semesters.	  	  	  	  
During	  the	  collaborative	  story	  telling	  task,	  three	  interlocutors	  spoke	  with	  me	  in	  Modern	  
Standard	  Arabic	  (MSA)	  as	  we	  were	  audio	  recorded.	  All	  interlocutors	  are	  referred	  to	  in	  this	  paper	  
by	  pseudonyms.	  The	  first	  participant	  in	  the	  study	  (Jane*)	  was	  a	  classmate	  who	  was	  an	  18-­‐year-­‐
old	  white	  female.	  Jane	  is	  a	  native	  English	  speaker	  who	  speaks	  Chinese	  (Mandarin)	  fluently.	  She	  
has	  an	  extroverted	  and	  gregarious	  personality	  and	  had	  been	  studying	  Arabic	  for	  the	  same	  amount	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of	  time	  as	  me:	  11	  weeks.	  The	  second	  participant	  in	  the	  study	  (Paul*)	  was	  a	  classmate	  who	  was	  a	  
21-­‐year-­‐old	  white	  male.	  Paul	  is	  a	  native	  English	  speaker	  and	  had	  studied	  Spanish	  in	  high	  school.	  
His	  personality	  is	  reserved	  and	  quiet,	  and,	  like	  me,	  he	  had	  just	  begun	  his	  Arabic	  studies	  11	  weeks	  
prior	  to	  the	  recordings	  done	  in	  this	  study.	  The	  final	  participant	  in	  this	  study	  (Jeanne*)	  was	  the	  
course	  instructor.	  To	  say	  Jeanne	  is	  an	  excellent	  instructor	  would	  be	  an	  understatement.	  She	  is	  
very	  approachable,	  holds	  students	  responsible	  for	  performing	  well	  in	  her	  class,	  and	  provides	  a	  lot	  
of	  encouragement	   in	  the	  class;	  her	  students	  strive	  to	  meet	  their	  own	  language	  goals.	  She	  is	  a	  
white	  female	  whose	  first	  language	  is	  Dutch,	  and	  is	  near-­‐native	  in	  both	  English	  and	  Arabic.	  She	  is	  
also	  proficient	  in	  various	  Arabic	  dialects,	  as	  well	  as	  French,	  German	  and	  Italian.	  Jeanne	  always	  
spoke	   to	  us	   in	  MSA	   in	   the	  Arabic	  1101	  course,	  not	   in	  different	   regional	  dialects	  we	  were	  not	  
familiar	  with.	  Table	  1	  provides	  additional	  information,	  including	  language	  learning	  background,	  
about	  myself	  as	  the	  learner	  and	  the	  3	  interlocutors.	  
Table	  1:	  Descriptions	  of	  Participants	  in	  the	  Arabic	  Language	  Study	  
Participants	   Age	   Sex	   Other	  Language	  Experience	   Arabic	  Language	  Experience	  
Shannon	   38	   F	  
English	  (Native),	  	  
	  
French	  (10	  years	  of	  study),	  	  
	  
Spanish	  (2	  years	  study)	  
Beginner.	  Fall	  2016.	  Minimal	  
and	  limited	  exposure	  to	  
Egyptian	  Dialect,	  no	  previous	  
experience	  with	  Modern	  
Standard	  Arabic.	  
Jane*	   18	   F	  
English	  (Native),	  	  
	  
Chinese	  (Mandarin)	  (6	  years	  
living	  in	  China)	  
Beginner.	  Fall	  2016.	  No	  
previous	  experience	  with	  
Modern	  Standard	  Arabic,	  or	  
other	  Arabic	  dialects.	  
Paul*	   21	   M	  
English	  (Native),	  	  
	  
Spanish	  (4	  semesters)	  
Beginner.	  Fall	  2016.	  No	  
previous	  experience	  with	  
Modern	  Standard	  Arabic.	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Jeanne*	   N/A	   F	  
Dutch	  (Native),	  	  
	  
English	  (near-­‐native)	  	  	  
	  
French:	  superior	  reading	  and	  
listening;	  advanced	  speaking	  
and	  writing	  	  
	  
German:	  superior	  reading	  
and	  listening;	  intermediate	  
speaking	  and	  writing	  
	  
Italian:	  advanced	  reading	  and	  
listening;	  beginner	  speaking	  
and	  writing	  
Instructor	  of	  Arabic	  courses	  
at	  University	  of	  Minnesota.	  
Modern	  Standard	  Arabic:	  
near-­‐native.	  Advanced	  
Levantine	  Arabic;	  excellent	  
comprehension	  of	  Egyptian,	  
Iraqi	  and	  Gulf	  Arabic.	  	  
	  
	  
*Pseudonym	  
Instrument	  	  
	  
The	  activity	  used	  in	  the	  study	  to	  elicit	  interactions	  between	  me	  and	  all	  three	  participants	  
had	  been	  previously	  used	  in	  our	  beginning	  Arabic	  class;	  in	  this	  activity	  students	  looked	  at	  pictures	  
the	   instructor	  had	   chosen	  and	   together	   created	  a	   story	  about	   the	  picture.	  Because	   this	   is	   an	  
activity	  that	  had	  been	  done	  earlier	  in	  the	  classroom,	  all	  of	  the	  participants	  were	  familiar	  with	  it.	  
To	  create	  a	  level	  playing	  field	  in	  which	  none	  of	  the	  participants	  knew	  in	  advance	  what	  prompts	  
(pictures)	  would	  be	  used,	  I	  asked	  a	  colleague	  to	  choose	  three	  different	  prompts	  for	  me	  to	  bring	  
to	  each	  of	  the	  3	   interactions	  to	  be	  audio-­‐recorded.	  My	  colleague	  put	  the	  prompts	   in	  a	  closed	  
envelope,	  which	  I	  did	  not	  open	  until	  it	  was	  time	  to	  use	  each	  prompt.	  Once	  a	  prompt	  was	  used,	  I	  
did	  not	  reuse	  it.	  This	  procedure	  ensured	  that	  although	  the	  activity	  was	  familiar,	  the	  content	  of	  
the	  prompts	  was	  new	  for	  each	  participant,	  including	  myself.	  To	  guide	  her	  choice	  of	  prompts,	  I	  
told	  my	  colleague	  the	  general	  kinds	  of	  vocabulary	  we	  had	  learned	  to	  date	  (such	  as:	  family,	  certain	  
verbs,	  school,	  etc.),	  and	  the	  kinds	  of	  pictures	  that	  had	  already	  been	  used	  during	  the	  classroom	  
activity	  with	  the	  whole	  class	  (a	  picture	  of	  a	  family	  in	  front	  of	  a	  house,	  a	  picture	  of	  men	  drinking	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tea	  in	  a	  coffee	  house,	  etc.).	  The	  prompts	  my	  colleague	  selected	  were	  all	  images	  that	  could	  use	  
the	  vocabulary	  my	  classmates	  and	  I	  had	  learned.	  As	  each	  interlocutor	  pulled	  the	  image	  from	  the	  
envelope	  it	  was	  clear	  that	  we	  had	  sufficient	  vocabulary	  for	  the	  activity.	  See	  appendix	  A	  for	  copies	  
of	  the	  images	  my	  colleague	  selected	  as	  prompts.	  
Data	  Collection	  
	  
The	  data	  I	  collected	  includes	  the	  audiotaped	  interactions	  in	  each	  task	  session	  (transcribed	  
as	   described	   below,	   and	   appearing	   in	   Appendices	   B-­‐D),	   and	   my	   concurrent,	   immediate	   and	  
delayed	  retrospection	  to	  the	  interactions	  (also	  in	  Appendices	  B-­‐D).	  
I	  met	  with	  each	  participant	  individually	  over	  a	  two-­‐day	  timeframe	  to	  administer	  the	  task.	  
These	  interactions	  occurred	  11	  weeks	  after	  beginning	  my	  Arabic	  studies.	  I	  met	  my	  classmates	  in	  
a	  small,	  private	  study	  room,	  and	  I	  met	  Jeanne	  in	  her	  private	  office.	  I	  recorded	  each	  interaction	  on	  
my	   iPhone	   using	   the	   voice	  memos	   application.	   I	   had	   two	   interactions	   on	   one	   day,	   and	   one	  
interaction	  on	  the	  second	  day:	  	  
Table	  2:	  Date,	  Time,	  and	  Length	  of	  Interactions	  
DYAD	   DATE	   TIME	   RECORDING	  LENGTH	  
Jane	  and	  Shannon	   21	  November	  2016	   3:30pm	   00:11:56	  
Paul	  and	  Shannon	   21	  November	  2016	   5:30pm	   00:10:59	  
Jeanne	  and	  Shannon	   22	  November	  2016	   11:30pm	   00:15:48	  
	  
Each	  pair-­‐wise	   interaction	  and	  recording	  was	  at	   least	  10	  minutes	   long.	   I	  presented	  the	  
task	   by	   explaining	   that	  we	   had	   already	   done	   a	   task	   like	   this	   once	   during	   our	   class	   time	   and	  
refreshed	  their	  memory	  of	  the	  task.	  I	  gave	  my	  participant	  the	  closed	  envelope	  with	  the	  pictures	  
	   15	  
and	  had	  my	  interlocutor	  open	  the	  envelope	  and	  choose	  one	  picture	  they	  wished	  to	  use	  for	  the	  
task.	  Just	  before	  beginning	  the	  recording,	  I	  reminded	  my	  interlocutor	  that	  this	  was	  exactly	  how	  
we	  did	  the	  task	  in	  class	  and	  we	  would	  converse,	  in	  Arabic,	  to	  create	  the	  story	  together.	  At	  the	  
end	  of	  each	  task,	  I	  removed	  the	  picture	  we	  had	  used	  so	  there	  was	  no	  chance	  it	  would	  be	  chosen	  
again	  by	  the	  next	  participant.	  	  
To	   keep	   track	   of	  my	   awareness	   of	   language	   use	   in	   answering	   the	   research	   question	   I	  
recorded	  my	  thoughts	  at	  the	  time	  I	  was	  speaking.	  During	  the	  task	  I	  had	  a	  notebook	  and	  pencil	  
available	  and	  during	  interlocutor	  pauses	  I	  wrote	  only	  a	  word	  or	  two	  in	  order	  to	  remember	  my	  
concurrent	  introspection.	  The	  other	  participants	  were	  not	  asked	  to	  record	  their	  thoughts.	  These	  
notes	  provide	  additional	  information	  about	  my	  own	  mental	  processes	  during	  these	  interactions.	  
After	   the	   interaction,	   I	   followed	   up	   on	   my	   thoughts	   and	   added	   immediate	   and	   delayed	  
retrospection.	  Appendices	  B-­‐D	  contains	  the	  full	  transcription	  of	  each	  of	  the	  three	  recorded	  task	  
sessions	  with	  each	  interlocutor,	  with	  the	  Arabic	  transliteration	  and	  English	  translation,	  as	  well	  as	  
my	  introspection	  and	  retrospection	  about	  the	  interaction.	  	  
While	  I	  organized	  and	  administered	  each	  session	  myself,	  it	  could	  have	  been	  beneficial	  to	  
have	  someone	  act	  as	  activity	  director	  in	  order	  for	  me	  to	  focus	  solely	  on	  the	  prompts	  and	  target	  
language.	  A	  benefit	  of	  doing	  it	  myself	  was	  that	  I	  was	  familiar	  with	  the	  technology	  and	  has	  easy	  
access	  to	  the	  data,	  but	  I	  think	  it	  may	  have	  left	  me	  distracted	  and	  less	  focused	  on	  the	  activity	  since	  
I	   was	   having	   to	   multi-­‐task	   with	   technology.	   It	   could	   have	   also	   been	   beneficial	   to	   the	   other	  
participants	   if	   they	   received	   the	   same	   exact	   instructions	   and	   had	   my	   undivided	   attention	  
throughout	  the	  task.	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Data	  analysis	  	  
The	   data	   were	   transcribed	   by	   the	   author	   and	   placed	   in	   Appendices	   B-­‐D.	   The	   Arabic	  
transcription	   of	   what	   was	   spoken	   was	   written	   using	   the	   English	   alphabet.	   For	   the	  
transliteration	  of	  the	  Arabic	  dialogues,	  I	  followed	  the	  Library	  of	  Congress	  ALA-­‐LC	  Romanization	  
system1.	  For	  example,	  the	  word ﺎﻧاﺍ	  (meaning	  first	  person	  pronoun	  	  “I”)	  was	  transliterated	  as	  anā.	  	  I	  
made	  the	  following	  exceptions	  to	  this	  Romanization	  system:	  	  
•   I	  transliterate	  alif	  maqṣūrah	  in	  the	  same	  manner	  as	  long	  alif,	  with	  ā.	  	  
•   I	  render	  the	  nisba	  ending	  -­‐يﻱ	  as	  -­‐iyy.	  	  
After	  transliterating,	  I	  translated	  the	  Arabic	  text	  into	  English.	  I	  followed	  each	  line	  of	  Arabic	  
transliteration	  glossed	  with	  an	  English	  translation	  line;	  I	  entered	  these	  into	  a	  table,	  and	  numbered	  
each	  turn	  in	  the	  interaction.	  I	  marked	  all	  incorrect	  Arabic	  utterances	  with	  an	  asterisk.	  In	  order	  to	  
avoid	   confusion	  with	   the	  Arabic,	   I	   italicized	   the	   interjections	   "um"	   and	   "uh"	   throughout.	   The	  
instructor	  of	  the	  course	  then	  reviewed	  the	  transliteration	  for	  accuracy.	  The	  transcriptions	  also	  
included	  comments	  on	  my	   introspection/retrospections	  about	   the	  data	   in	   the	   transcripts;	  my	  
comments	   were	   classified	   into	   Bailey’s	   (1991)	   three	   categories:	   concurrent,	   immediate,	   and	  
delayed.	  	  
Oral	  Arabic	  language	  use	  in	  this	  study	  is	  defined	  as	  any	  clear	  utterance	  of	  an	  Arabic	  word.	  
These	  data	  were	  analyzed	  from	  two	  perspectives:	  1)	  the	  fluency,	  complexity,	  and	  accuracy	  of	  the	  
Arabic	  I	  used	  with	  my	  partners	  and	  2)	  the	  amount	  and	  quality	  of	  my	  negotiations	  of	  forms	  and	  
meanings	  with	  my	  partners.	  	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1	  The	  Library	  of	  Congress	  Romanization	  Table	  can	  be	  found	  on	  the	  following	  
website:	  https://www.loc.gov/catdir/cpso/romanization/arabic.pdf	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First,	  the	  transcript	  of	  my	  Arabic	  learner	  language	  with	  each	  interlocutor	  was	  analyzed	  in	  
terms	   of	   fluency,	   complexity	   and	   accuracy.	  My	  measure	   of	   fluency	  was	   the	   number	   of	   turns	  
produced	  in	  each	  interaction	  and	  the	  number	  of	  words	  produced	  in	  comparable	  three-­‐minute	  
segments	  with	  each	   interlocutor.	   I	  chose	  not	   to	  count	  pauses	   in	  my	   interactions,	  or	   track	  the	  
exact	  amount	  of	  time	  pausing,	  but	  it	  can	  be	  assumed	  that	  producing	  fewer	  words	  in	  the	  same	  
three-­‐minute	  segment	  points	  to	  increased	  time	  pausing.	  Beginning	  learner	  language	  is	  relatively	  
simple;	  more	  complex	  structures	  are	  added	  later;	  for	  example,	  complex	  sentences	  and	  relative	  
clauses	  cannot	  be	  expected	  at	  a	  beginner	  level.	  For	  this	  reason,	  my	  measure	  of	  complexity	  was	  
my	   use	   of	   adjectives	   as	   compared	   to	   possessives	   with	   nouns	   (where	   possessives	   were	   less	  
complex	  than	  adjectives	  because	  adjectives	  create	  longer,	  richer	  noun	  phrases),	  and	  the	  number	  
of	   verbs	   I	   used2.	   My	   measure	   of	   accuracy	   was	   possessive	   suffix	   agreement,	   subject-­‐verb	  
agreement	  and	  adjective	  gender	  agreement.	  	  
To	  examine	  my	  negotiations	  of	  Arabic	  forms	  with	  different	  interlocutors,	  I	  identified	  the	  
pattern	  of	  dyadic	  interaction	  that	  occurred	  in	  each	  dyad.	   	  The	  data	  were	  analyzed	  in	  terms	  of	  
Language	  Related	  Episodes	  (LREs)	  as	  based	  on	  the	  analysis	  in	  Swain	  and	  Lapkin	  (2002),	  as	  well	  as	  
a	  qualitative	  analysis	  of	  the	  notes	  that	  I	  took	  during	  each	  interaction.	  In	  addition	  to	  the	  original	  3	  
types	  of	  LRE	  (Lexical,	  Form	  and	  Discourse),	  a	  fourth	  type	  of	  LRE	  occurred	  in	  my	  data	  that	  did	  not	  
occur	   in	   Swain	   and	   Lapkin’s:	   pronunciation.	   There	   are	   numerous	   occasions	   where	   I	   am	  
questioning	   either	  my,	   or	  my	   partner’s	   pronunciation,	   which	   ultimately	   helps	  me	   to	   find,	   or	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
2	  Katrien	  Vanpee	  (personal	  communication)	  suggests	  that	  future	  studies	  might	  also	  measure	  
complexity	  in	  first-­‐semester	  oral	  Arabic	  use	  by	  counting	  the	  number	  of	  iDafas	  used.	  An	  iDafa	  is	  
an	  Arabic	  grammar	  construction	  made	  up	  of	  two	  consecutive	  nouns	  where	  the	  first	  noun	  is	  
indefinite,	  and	  the	  second	  is	  definite.	  E.g.:	   ذﺫﺎﺘﺳﻷاﺍ ﺐﺘﻜﻣ	  -­‐	  (maktab	  al-­‐ustādh)	  the	  desk	  of	  the	  
teacher).	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correct,	   a	   vocabulary	  word	   (part	   of	   the	   lexical	   category).	   Using	   this	   framework	   of	   analysis,	   I	  
identified	   LREs	   by	   listening	   for	   any	   rising	   intonation,	   explicitly	   asked	   questions	   (in	   Arabic	   or	  
English),	  a	  turn	  providing	  corrective	  feedback,	  and	  an	  exchange	  between	  the	  interlocutor	  and	  I	  
where	   there	   is	   an	  attempt	  at	   finding	  a	   specific	  word,	  or	   form.	   I	   classified	   these	   into	   the	   four	  
categories	  of	  lexical,	  form,	  discourse,	  and	  pronunciation.	  There	  were	  zero	  LREs	  in	  the	  discourse	  
category.	  Examples	  from	  my	  data	  of	  LREs	  in	  three	  categories	  for	  which	  LREs	  were	  present	  (lexical,	  
form,	  and	  pronunciation)	  are	  provided	  below.	  	  	  
Lexical	  Language	  Related	  Episode:	  ta’khudh	  (Take)	  
53	   Jeanne:	  ṭayyib,	  hiya	  tafʿal	  hādhā	  maʿa	  al-­‐kāmirā	  
	   Jeanne:	  ok.	  She's	  doing	  this	  with	  her	  camera.	  (Jeanne	  mimes	  taking	  a	  picture)	  
54	   Author:	  mmhmm	  
55	   Jeanne:	  hal	  taʿrifīna	  tatadhakkarīn	  al-­‐ism	  il-­‐hādhā	  shay	  al-­‐ṣūrah	  
	   Jeanne:	  do	  you	  know	  what	  the	  name	  is	  of	  this	  thing	  with	  the	  picture?	  
56	   Author:	  ṣūrah?	  
	   Author:	  picture?	  
57	   Jeanne:	  hiya	  ta’khudh	  ṣūrah.	  ṣaḥīḥ?	  
	   Jeanne:	  she	  takes	  a	  picture.	  Right?	  
58	   Author:	  ta’khudh?	  
	   Author:	  takes?	  
59	   Jeanne:	  mmm	  ta’	  -­‐	  khudh	  
	   Jeanne:	  mmm.	  T-­‐akes	  
60	   Author:	  ta’	  -­‐	  khudh	  
	   Author:	  T-­‐akes	  
61	   Jeanne:	  ta’khudh	  ṣūrah	  
	   Jeanne:	  takes	  a	  picture	  
62	   Author:	  oh!	  ta’khudh	  ṣūrah	  
	   Author:	  oh!	  Takes	  a	  picture	  
	  
	  
Language	  Related	  Episode	  (Lines	  73-­‐74)	  Focused	  on	  Form:	  possessive	  prefix	  for:	  zawjuhā	  (her	  
husband)	  
73	   Author:	  hmmmm,	  uh,	  Michelle,	  uh,	  hiya	  zawjuha?	  ṣaḥḥ?	   	  
	   Author:	  hmmmm,	  uh	  Michelle	  uh,	  she	  is	  her	  husband?	  Right?	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74	   Jane:	  zawjuha?	  Zawjuha.	  naʿam.	   	  
	   Jane:	  her	  husband?	  Her	  husband.	  Yes.	  
	  
Pronunciation	  Language	  Related	  Episode:	  kāna	  (was)	  
44	   Author:	  uh,	  walad	  *kūn?	  *Kū…*kūn?	  Uuuh,	  
	   Author:	  (uh,	  father	  *koon?	  *Koo…*koon?)	   	  
45	   Paul:	  uuh,	  *kūran	  
46	   Author:	  uh	  *ken-­‐?	  Oh	  *ken-­‐,	  kāna	  
	   Author:	  (uh	  *wa-­‐?	  Oh	  *wa-­‐,	  he	  was)	  
Action:	  Paul	  looks	  up	  word	  in	  textbook,	  author	  points	  
47	   Paul:	  oh.	  kāna.	  Sorry	  
	   Paul:	  (oh.	  He	  was.	  Sorry)	  
*signals	  incorrect	  choice	  
	  
Results	  
The	  results	  of	  my	  analysis	  show	  that	  my	  oral	  Arabic	   language	  use	  changes	   in	  several	  ways	  
when	   the	   interlocutor	   changes.	   The	   pattern	   of	   dyadic	   interaction	   in	   each	   pair,	   as	   defined	  by	  
Storch	  (2002),	  that	  was	  primarily	  represented	  in	  my	  three	  interactions	  was:	  	  collaborative	  with	  
Jane;	  dominant-­‐passive	  with	  Paul,	  and	  expert-­‐novice	  with	  Jeanne.	  
My	  first	  question	  is	  how	  the	  fluency,	  complexity	  and	  accuracy	  of	  the	  Arabic	  I	  use	  changes	  
across	  interlocutor.	  	  
Fluency	  
The	  results	  of	  my	  analysis	  of	  fluency	  appear	  in	  Tables	  3	  and	  4.	  	  
	  
	  
Table	  3:	  Total	  number	  of	  turns	  taken	  by	  author	  with	  each	  interlocutor	  
Interlocutor	   Total	  turns	   Author	  Turns	   Length	  of	  interaction:	  
Paul	   52	   28	   10:59	  
Jane	   133	   60	   11:56	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Jeanne	   226	   114	   15:48	  
	  
Table	  4:	  Average	  number	  of	  words	  used	  in	  a	  turn	  by	  author	  in	  3	  minutes	  
Interlocutor	   Turns	  Taken	  by	  Author	   Average	  number	  of	  words	  per	  turn	  
Paul	   8	   4.25	  
Jane	   14	   3	  
Jeanne	   21	   3.5	  
	  
The	  average	  number	  of	  words	  per	  turn	  are	  about	  the	  same	  with	  each	  interlocutor,	  ranging	  
from	  3-­‐4	  words	  per	  turn,	  but	  the	  length	  of	  these	  turns	  and	  resulting	  number	  of	  turns	  within	  3	  
minutes	  vary,	  as	  seen	  in	  Tables	  3	  and	  4.	  The	  total	  number	  of	  turns	  with	  Paul	  in	  about	  11	  minutes	  
is	  52	  (28	  by	  the	  author),	  while	  with	  Jeanne	  there	  are	  226	  total	  turns	  (114	  by	  the	  author).	  These	  
data	  show	  that	  when	  I	  am	  speaking	  with	  Jeanne,	  a	  more	  fluent	  speaker,	  I	  am	  also	  more	  fluent,	  
taking	  more	  turns	  and	  not	  pausing	  as	  much	  as	  with	  a	  less	  fluent	  speaker.	  
Complexity	  
The	  results	  of	  my	  analysis	  of	  complexity	  appear	  in	  Table	  5.	  	  
	  
Table	  5:	  Number	  of	  instances	  of	  possessive	  suffix	  use,	  verb	  use,	  and	  adjective	  use	  by	  author	  in	  
each	  interaction	  
	  
Interlocutor	   Possessive	  Suffix	   Adjectives	   Verbs	  
Paul	   14	   1	   14	  
Jane	   6	   10	   16	  
Jeanne	   9	   13	   27	  
	  
The	  analysis	  looks	  at	  the	  number	  of	  instances	  I	  use	  possessive	  suffixes	  or	  adjectives	  with	  
nouns,	  and	  the	  number	  of	  times	  I	  supplied	  verbs.	  Use	  of	  adjectives	  in	  the	  noun	  phrase	  create	  
	   21	  
more	   complexity	   in	   the	   noun	   sentences	   than	   use	   of	   possessive	   suffixes.	   Suppliance	   of	   verbs	  
creates	  clauses,	  which	  are	  more	  complex	  than	  phrases.	  	  
Table	  5	  shows	  I	  use	  my	  simplest	  language	  with	  Paul.	  My	  noun	  phrases	  are	  simplest	  with	  
him:	  for	  example,	  in	  noun	  phrases	  I	  primarily	  use	  possessive	  suffixes	  with	  only	  a	  single	  instance	  
of	  adjective	  use.	  With	  Jane	  and	  Jeanne	  I	  use	  far	  more	  adjectives	  in	  noun	  phrases.	  In	  addition,	  I	  
use	  fewer	  verbs	  with	  Paul	  than	  with	  Jane	  or	  Jeanne.	  	  I	  use	  the	  most	  verbs	  with	  Jeanne,	  who	  is	  the	  
most	  proficient	  interlocutor,	  and	  so	  most	  likely	  to	  use	  verbs	  as	  well.	  	  
Accuracy	  
The	  results	  of	  my	  analysis	  of	  accuracy	  appear	  in	  Table	  6.	  	  
Table	  6:	  Author’s	  Accuracy	  rate	  with	  different	  interlocutors	  (#correct/obligatory	  contexts)	  
Interlocutor	   Possessive	  Suffix	   Verbs	   Adjectives	   Overall	  Accuracy	  
Paul	   93%	  (13/14)	   57%	  (8/14)	   0%	  (0/1)	   72%	  (21/29)	  
Jane	   50%	  (3/6)	   56%	  (9/16)	   40%	  (4/10)	   50%	  (16/32)	  
Jeanne	   67%	  (6/9)	   63%	  (17/27)	   92%	  (12/13)	   71%	  (35/49)	  
	  
The	  results	  of	  the	  accuracy	  rate	  analysis	  above	  show	  that	  my	  overall	  accuracy	  was	  highest	  
with	  both	  Jeanne	  and	  Paul.	  While	  I	  had	  similar	  overall	  accuracy	  with	  Paul	  and	  Jeanne,	  Table	  5	  has	  
shown	  that	  with	  Paul	  I	  avoided	  adjectives	  and	  used	  fewer	  verbs	  than	  I	  did	  with	  Jeanne.	  	  My	  use	  
of	  such	  simpler	  structures	  with	  Paul	  could	  have	  contributed	  to	  my	  high	  level	  of	  accuracy	  with	  
him.	  With	  Jane,	  where	  Table	  5	  shows	  I	  attempt	  more	  complex	  forms,	  Table	  6	  shows	  my	  accuracy	  
is	   lower,	  50%	   in	  my	   language	  use.	   	  With	   Jeanne,	  Table	  5	  shows	   I	  also	  attempt	  more	  complex	  
forms,	  while	  Table	  6	  shows	  I	  increase	  my	  accuracy	  to	  71%.	  
	   22	  
My	  shift	  in	  accuracy	  occurred	  most	  dramatically	  in	  my	  production	  of	  noun	  phrases;	  my	  
accuracy	   rate	  with	  verb	  endings,	  when	   I	   supplied	  verbs,	  was	   comparable	  across	   interlocutors	  
(57%,	  56%,	  63%),	  only	  a	  bit	  higher	  with	  Jeanne.	  
Language	  Related	  Episodes	  
A	   count	  of	   LREs	   shows	  how	  much	   I	  was	  monitoring	   and	   co-­‐constructing	   for	   lexical,	   form,	  
discourse,	  and	  pronunciation	  during	  the	  interactions.	  Table	  7,	  showing	  the	  result	  of	  a	  quantitative	  
analysis,	  indicates	  that	  I	  used	  the	  most	  LREs	  (66)	  with	  Jeanne,	  my	  instructor,	  and	  the	  least	  (22)	  
with	  Paul.	  	  	  
Table	  7:	  Language	  Related	  Episodes	  performed	  by	  learner	  with	  different	  interlocutors	  
Interlocutor	   Total	  LREs	   Lexical	   Form	   Discourse	   Pronunciation	  
Paul	   22	   15	   5	   0	   2	  
Jane	   30	   	  	  	  	  	  	  	  	  	  	  	  	  	  19	   10	   0	   1	  
Jeanne	   66	   32	   27	   0	   7	  
	  
Table	  7	  shows	  that	  both	  the	  lexical	  and	  form	  LREs	  are	  the	  most	  frequent.	  	  My	  LREs	  with	  Jeanne	  
focused	  almost	  equally	  on	  lexis	  and	  form	  and	  almost	  all	  of	  my	  pronunciation	  LREs	  occurred	  with	  
Jeanne	  as	  well.	  My	  LREs	  with	  Jane	  and	  Paul	  focused	  roughly	  2/3	  of	  the	  time	  on	  lexis	  rather	  than	  
on	  form,	  with	  minimal	  reference	  to	  pronunciation.	  	  	  
I	  had	  no	  LREs	  at	  all	  in	  the	  discourse	  category.	  This	  is	  likely	  because	  of	  my	  Arabic	  skill	  level;	  to	  
the	  best	  of	  my	  knowledge	  we	  had	  not	  yet	  learned	  discourse	  markers	  (such	  as	  first,	  so,	  then,	  etc.)	  
to	  produce	  sequencing	  in	  our	  stories.	  	  
With	  Paul	  68%	  of	  LREs	  in	  the	  lexical	  category	  (similar	  to	  63%	  with	  Jane)	  and	  23%	  focused	  on	  
form.	  In	  contrast,	  during	  my	  interaction	  with	  Jane,	  33%	  of	  my	  LREs	  are	  focused	  on	  form.	  	  The	  data	  
I	  collected	  with	   Jeanne	  shows	  the	  most	  LREs	  negotiating	   form	  (40%)	  and	  a	  similar	  number	  of	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lexical	  LREs	  (48%).	  With	  Jeanne	  10%	  of	  my	  LREs	  focus	  on	  pronunciation	  negotiation,	  compared	  
to	  9%	  and	  3%	  with	  Paul	  and	  Jane,	  respectively.	  	  
Although	  this	  quantitative	  analysis	  is	  interesting,	  a	  qualitative	  analysis	  of	  my	  LRE	  use	  provides	  
more	  insights	  into	  what	  changed	  when	  I	  moved	  from	  one	  interlocutor	  to	  the	  next.	  	  
A.   Jane	  
My	  interaction	  with	  Jane	  could	  be	  classified	  by	  Storch	  (2002)	  as	  primarily	  collaborative.	  
We	   have	   equal	   status	   in	   terms	   of	   skill	   and	   knowledge,	   and	   we	   share	   a	   mutual	   interest	   in	  
completing	   the	  task.	   Jane	  was	  acquiring	  MSA	  at	   the	  same	  rate	  as	  me.	  Example	  1	  provides	  an	  
illustration	  of	  the	  quality	  of	  our	  interaction;	  the	  longest	  LRE	  produced,	  it	  contains	  the	  most	  co-­‐
construction	  and	  negotiation.	  We	  negotiate	  the	  form	  of	  the	  adjective	  cold,	  the	  feminine	  adjective	  
for	  humans,	  with	  Jane.	  In	  Arabic,	  the	  adjective	  bard	  can	  only	  be	  used	  to	  refer	  to	  the	  weather;	  the	  
same	  root	  must	  be	  modified	  to	  be	  bardān	  to	  refer	  to	  men	  and	  bardāna	  to	  refer	  to	  women.	  
Example	  1:	  Bard	  (cold)	  
96	   Jane:	  hiya	  *bard	  
	   Jane:	  (She	  is	  cold	  (like	  the	  weather))	  
97	   Author:	  bard?	  
	   Author:	  (Cold?)	  
98	   Jane:	  bard.	  Yeah.	  
	   Jane:	  (cold.	  Yeah.)	  	  
99	   Author:	  Oh!	  ṣaḥḥ!	  ṣaḥḥ!	  lā,	  uh	  lā,	  mmm	  yaḥtāj	  mmmmm………sweater.	  
	   Author:	  (Oh!	  Right!	  Right!	  No.	  uh,	  no,	  mmm…he	  needs	  mmmmmm…..	  Sweater.)	  
100	   Jane:	  yaḥtāj	  …	  uuuuh	  lā	  *bard	  
	   Jane:	  (he	  needs….uuuuuh,	  [points	  to	  woman	  in	  long	  sleeves]	  not	  cold.)	  
101	   Author:	  [points	  to	  woman	  in	  long	  sleeves]	  ṣaḥḥ.	  lā	  *bard.*	  bārida?	  *	  bardān?	  
	   Author:	  (right.	  No	  cold.	  Co-­‐-­‐?	  Cold	  (masc	  adj)?)	  
102	   Jane:	  mmmm	  
103	   Author:	  *	  bardān?	  
	   Author:	  (cold	  (masc	  adj)?)	  
104	   Jane:	  eeeh…mmmm	  
105	   Author:	  soooo...,	  Anā…	  Anā	  bardāna.	  Ah	  ṣaḥḥ	  *	  bardān	  
	   Author:	  (soooo…,	  I…I	  am	  cold.	  Ah	  right,	  cold	  (masc	  adj))	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106	   Jane:	  hmmm	  
107	   Author:	  the	  adjective?	  
108	   Jane:	  huh?	  
109	   Author:	  right,	  the	  adjective?	  
110	   Jane:	  *barada,	  *barada…	  
	   Jane:	  (colad,	  colad	  …)	  
111	   Author:	  bardāna.	  *	  bardān.	  bardāna.	  
	   Author:	  (cold	  (fem	  adj).	  Cold	  (masc	  adj)	  cold	  (fem	  adj))	  
112	   Jane:	  uuuuh…	  
113	   Author:	  ṣaḥḥ?	  
	   Author:	  (right?)	  
114	   Jane:	  uh,	  uhuh,	  ṣaḥḥ,	  ṣaḥḥ,	  ṣaḥīḥ.	  
	   Jane:	  (uh,	  uhuh,	  right,	  right,	  right.)	  
*signals	  incorrect	  choice	  
The	  amount	  of	  co-­‐construction	  shown	   in	  Example	  1	  did	  not	  happen	  when	   I	   interacted	  
with	  the	  other	  two	  interlocutors.	  	  In	  Turn	  96	  Jane	  uses	  the	  word	  bard	  which	  means	  cold,	  when	  
you	  are	  referring	  to	  the	  weather.	  However,	  she	  is	  talking	  about	  a	  person,	  and	  in	  turn	  97	  I	  repeat	  
the	  word	  (with	  question	  intonation)	  because	  I	  am	  not	  completely	  sure	  that	  is	  the	  correct	  word	  to	  
use	  in	  this	  context.	  In	  Turn	  98	  Jane	  confirms	  bard.	   I	  move	  on	  at	  first	   in	  Turn	  99,	  because	  I	  am	  
unable	  to	  find	  the	  correct	  word,	  and	  I	  am	  not	  confident	  in	  my	  ability	  to	  find	  it.	  Then,	  after	  saying	  
‘right’	  right’	  in	  turn	  99	  I	  say	  la	  (which	  means,	  no	  in	  Arabic)	  because	  I	  think	  the	  form	  for	  cold	  is	  
wrong	  but	  I	  can’t	  think	  of	  the	  correct	  form	  right	  away.	  Then	  I	  want	  to	  find	  another	  way	  to	  say	  she	  
is	  cold	  and	  I	  say	  she	  needs	  a	  sweater.	  The	  problem	  is	  I	  don’t	  know	  how	  to	  say	  sweater,	  because	  
we	  had	  not	  learned	  any	  clothing	  vocabulary	  at	  this	  point.	  In	  Turn	  100	  Jane	  tries	  to	  help	  with	  the	  
word	  sweater,	  by	   saying	  he	  needs,	  but	   she	  doesn’t	  know	  how	  to	   say	  sweater,	  either.	  So,	   she	  
points	  to	  a	  woman	  in	  the	  picture	  wearing	  long	  sleeves,	  and	  says	  la	  bard	  (not	  cold).	  In	  Turn	  101	  I	  
point	  to	  the	  same	  woman	  and	  repeat	  la	  bard	  (not	  cold)	  but	  then	  I	  go	  on	  to	  try	  out	  different	  forms	  
of	  bard.	  I	  cannot	  let	  the	  word	  go	  because	  I	  am	  sure	  I	  know	  it	  and	  I	  want	  to	  get	  it	  right.	  	  Jane	  can	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see	   I	   am	   trying	   to	   figure	  out	   something	   in	   the	   sentence.	   In	   Turn	  105,	   I	   remember	  a	  phrase	   I	  
previously	  learned	  as	  a	  chunk,	  and	  I	  repeat	  it	  to	  myself,	  Anā	  bardāna	  (I	  am	  cold	  feminine).	  Then	  
I	  say	  to	  myself	  oh	  right,	  bardān	  (cold	  masculine)	  to	  confirm	  to	  myself	  that	  I	  know	  this	  word.	  In	  
Turn	  106	  Jane	  produces	  a	  skeptical	  sound	  so	  in	  Turn	  107	  and	  Turn	  109,	  I	  switch	  to	  English	  to	  make	  
it	  clear	  to	  Jane	  I’m	  trying	  to	  establish	  the	  adjective.	  In	  Turn	  110,	  Jane	  says	  *barada	  *barada	  trying	  
to	  retrieve	  the	  correct	  adjective.	  in	  Turn	  111,	  I	  say	  bardān	  bardāna	  as	  I	  clarify	  the	  two	  options	  
there	  are	  in	  Arabic	  for	  masculine	  vs.	  feminine	  form	  for	  the	  human	  adjective	  cold.	  In	  Turn	  113	  I	  
ask	  ṣaḥḥ?	  (right?)	  in	  order	  to	  get	  confirmation	  from	  Jane.	  	  This	  example	  was	  the	  longest	  LRE	  full	  
of	   co-­‐construction	   in	  multiple	   turns,	  and	   illustrates	   the	  collaborative	  nature	  of	   this	  dyad.	  The	  
other	  29	  LRES	  I	  used	  with	  Jane	  were	  not	  as	  long.	  	  
B.   Paul	  
My	   interaction	   with	   Paul	   could	   be	   classified	   by	   Storch	   (2002)	   as	   primarily	   dominant-­‐
passive,	  where	  both	  our	  equality	  and	  our	  mutuality	  were	  low.	  Upon	  reflecting	  on	  the	  interaction	  
with	  Paul,	  and	  listening	  to	  the	  recording	  of	  our	  interaction	  so	  many	  times,	  I	  observe	  that	  	  Paul	  
assumed	  a	  passive	  role	  throughout	  the	  interaction,	  forcing	  me	  into	  a	  more	  dominant	  role.	  Unlike	  
Jane,	  Paul	  was	  nervous	  and	  wanted	  to	  use	  the	  course	  textbook	  as	  an	  aid,	  so	  I	  let	  him.	  Perhaps	  for	  
this	  reason	  there	  were	  fewer	  LREs	  between	  us.	  A	  qualitative	  look	  at	  my	  LRE	  usage	  with	  Paul	  shows	  
how	  much	  less	  confidence	  I	  had	  in	  my	  ability	  to	  speak	  Arabic	  in	  this	  recording.	  Example	  3,	  in	  our	  
negotiation	  of	  the	  word	  uncle,	  my	  lack	  of	  confidence	  is	  indicated	  in	  several	  ways.	  	  
Example	  3:	  Uncle	  
15	   Author:	  maʿa	  hādhā	  rajul.	  Lā	  ekh.	  Lā	  walad.	  Eh,	  ʿamm?	  ʿammuhu?	  Like	  their	  uncle?	  
	   Author:	  (with	  this	  man.	  Not	  brother.	  Not	  son.	  Eh,	  uncle?	  His	  uncle?	  Like	  their	  uncle?)	  
16	   Paul:	  Oh.	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17	   Author:	  Maybe	  …	  is	  it	  ʿamm?	  
	   Author:	  (Maybe	  …	  is	  it	  uncle?)	  
Action:	  We	  flip	  through	  the	  book	  to	  figure	  out	  the	  word	  for	  "uncle"	  
18	   Author:	  I	  know	  how	  to	  spell	  it	  but	  I	  can't	  remember	  how	  to	  say	  it.	  ʿamm.	  
Action:	  Paul	  looks	  through	  the	  book	  
19	   Paul:	  Yeah.	  ʿamm.	  	  
20	   Author:	  ʿamm.	  Ah!	  ʿamm.	  Mmhmm.	  uhm	  uh…..	  hādhā	  rajul	  uhm	  ʿammuhu	  ʿammuhum?	  
Maybe?	  
	   Author:	  (uncle.	  Ah!	  Uncle.	  Mmhmm.	  uhm,	  uh…this	  is	  a	  man,	  uhm,	  his	  uncle	  their	  uncle?	  
Maybe?)	  
21	  	   Paul:	  naʿam	  
	   Paul:	  Yes	  
	  
In	  Turns	  15	  and	  17,	   in	  our	  negotiation	  of	  meaning	   I	   say	  a	  word	  with	   rising	   intonation,	  
signaling	  lack	  of	  confidence,	  unsure	  of	  my	  pronunciation;	  I	  wait	  for	  him	  to	  confirm	  that	  I	  used	  the	  
correct	  word.	  From	  Turn	  15	  to	  Turn	  17	  there	  are	  a	  lot	  of	  pauses;	  nearly	  a	  minute	  passes.	  Between	  
the	  silences,	  I	  repeat	  a	  word,	  using	  a	  couple	  of	  different	  pronunciations,	  then	  say	  it	  in	  English.	  I	  
am	   simply	  waiting	   for	   a	   verbal	   confirmation	   to	   know	   the	  word	   I	   used	   is	   correct.	   In	   line	   18,	   I	  
explicitly	  indicate	  my	  uncertainty	  as	  I	  say,	  I	  know	  how	  to	  spell	  it	  but	  I	  can’t	  remember	  how	  to	  say	  
it.	   This	   prompts	   Paul	   to	   look	   the	  word	   up	   in	   the	   textbook.	   Throughout	   such	   LREs,	   I	   become	  
progressively	  more	  unsure	  of	  myself	  as	  we	  go	  through	  the	  task	  and	  I	  find	  myself	  relying	  on	  the	  
book	  as	  well.	  In	  our	  negotiation	  of	  uncle,	  I	  am	  unsure	  of	  the	  word	  I	  said,	  then	  we	  use	  the	  textbook	  
together	  and	  look	  up	  the	  word	  uncle.	  After	  we	  look	  it	  up,	  and	  Paul	  says	  the	  word	  in	  Turn	  19,	  in	  
Turn	  20,	  I	  repeat	  it	  a	  few	  times	  in	  order	  to	  receive	  a	  verbal	  agreement	  in	  Turn	  21	  from	  Paul.	  	  
Example	  4	  shows	  a	  similar	  LRE,	  one	  that	  happens	  even	  when	  I	  use	  a	  vocabulary	  word	  that	  
I	  am	  more	  sure	  of:	  	  the	  word	  officer.	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Example	  4:	  Officer	  
39	   Paul:	  	  Walad	  *kūran	  jaysh	  	  
	   Paul:	  Son	  *was	  army	  
40	   Author:	  *kūran?	  
	   Author:	  *was?	  
41	   Paul:	  uhm,	  he	  was	  (points	  to	  word	  in	  book)	  
42	   Author:	  Ah!	  Oh,	  uhuh,	  ok.	  Oooh,	  uh,	  *kūran	  ḍābiṭ.	  ḍābiṭ	  is,	  um,	  uh,	  officer	  
	   Author:	  (Ah!	  Oh,	  uhuh,	  ok.	  Oooh,	  uh,	  *was	  officer.	  Officer	  is,	  um,	  uh,	  officer)	  
43	   Paul:	  oh	  ok.	  
*signals	  incorrect	  choice	  
	  
In	  line	  39	  he	  tries	  to	  say	  the	  son	  was	  in	  the	  army	  but	  he	  pronounces	  the	  word	  for	  was	  
incorrectly.	  In	  Turn	  40	  I	  question	  that	  word.	  In	  Turn	  41	  Paul	  switches	  to	  English	  and	  says	  he	  was	  
and	  points	  to	  the	  word	  kāna	  (he	  was)	  in	  the	  book.	  In	  Tine	  42,	  I	   indicate	  in	  English	  oh	  ok	  and	  I	  
repeat	  what	  he	  said	  his	  original	  line	  in	  Turn	  39,	  saying	  *kūran	  ḍābiṭ.	  Because	  he	  looks	  confused,	  
I	  add	  that	  ḍābiṭ	  is	  officer.	  This	  time	  I	  am	  sure	  of	  both	  the	  word	  ḍābiṭ	  and	  my	  pronunciation	  of	  it,	  
and	  do	  not	  need	  confirmation	  from	  Paul.	  In	  this	  exchange	  I	  function	  as	  an	  expert	  to	  Paul’s	  novice	  
teaching	  him	  a	  word	  I	  know	  and	  he	  doesn’t.	  
Example	  5	  shows	  how	  we	  go	  on	  to	  negotiate	  the	  incorrect	  pronunciation	  of	  kāna	  (was);	  
it	  is	  one	  of	  the	  two	  LREs	  I	  use	  with	  Paul	  that	  focus	  on	  pronunciation.	  	  
Example	  5:	  kāna	  (he	  was)	  
44	   Author:	  uh,	  walad	  *kūn?	  *Kū…*kūn?	  Uuuh,	  
	   Author:	  (uh,	  father	  *koon?	  *Koo…*koon?)	   	  
45	   Paul:	  uuh,	  *kūran	  
46	   Author:	  uh	  *ken-­‐?	  Oh	  *ken-­‐,	  kāna	  
	   Author:	  (uh	  *wa-­‐?	  Oh	  *wa-­‐,	  he	  was)	  
Action:	  Paul	  looks	  up	  word	  in	  textbook,	  author	  points	  
47	   Paul:	  oh.	  kāna.	  Sorry	  
	   Paul:	  (oh.	  He	  was.	  Sorry)	  
48	   Author:	  no	  it's	  ok.	  *wahad	  kāna	  ḍābiṭ	  fī	  al-­‐jaysh	  
	   Author:	  (no	  it’s	  ok.	  Son	  was	  an	  officer	  in	  the	  army.)	  
*signals	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Turns	  44	  –	  48	  show	  an	  exchange	  where	  our	  pronunciation	  is	  different	  for	  the	  same	  word.	  
During	   the	   exchange,	   Paul	   shows	  me	   the	   textbook,	   and	   points	   to	   the	   word	   for	   he	   was.	   His	  
pronunciation	  of	  the	  word	  is	  different	  from	  mine,	  and	  since	  I	  am	  unsure	  of	  the	  vocabulary	  word	  
as	  well,	  I	  am	  happy	  to	  look	  it	  up.	  This	  happens	  at	  turn	  46,	  where	  I	  point	  to	  the	  word	  in	  the	  book	  
when	  I	  say	  kāna	  (he	  was).	  He	  repeats	  my	  pronunciation	  and	  looks	  at	  the	  book	  and	  decides	  that	  
my	  pronunciation	  is	  closer	  to	  what	  was	  written.	  I	  think	  this	  exchange	  sheds	  some	  light	  on	  our	  
joint	  lack	  of	  confidence,	  and	  our	  mutual	  willingness	  to	  help	  each	  other.	  I	  am	  not	  confident	  in	  my	  
understanding	  of	  the	  vocabulary	  word	  and	  Paul	  helps	  me	  come	  up	  with	  the	  correct	  word.	  In	  turn,	  
I	  help	  him	  with	  the	  pronunciation	  of	  the	  same	  word.	  This	  is	  a	  successful	  collaborative	  effort	  to	  
find	  the	  correct	  vocabulary	  word	  for	  the	  context,	  as	  well	  as	  the	  pronunciation	  of	  the	  word.	  	  	  
C.   Jeanne	  
My	  interaction	  with	  Jeanne,	  my	  instructor,	  can	  be	  classified	  as	  expert-­‐novice.	  In	  this	  dyad	  
relationship,	  there	  is	  uneven	  equality	  as	  my	  interlocutor	  has	  greater	  skill	  and	  confidence	  than	  me	  
and	  my	  role	  is	  to	  learn	  from	  her.	  There	  is	  shared	  mutuality	  in	  the	  task.	  
Table	  7	  shows	  that	  in	  this	  interaction	  I	  negotiate	  meaning	  focused	  on	  a	  wider	  variety	  of	  
language	  than	  in	  my	  interactions	  with	  the	  other	  two	  participants.	  In	  my	  first	  two	  dyads,	  I	  mostly	  
focus	  on	  vocabulary	  with	  my	  partners	   in	  our	  negotiations,	  but	  with	  Jeanne	  I	  have	  pretty	  even	  
negotiation	  between	  lexical	  and	  form	  episodes.	  	  	  
In	   the	   LREs	  with	   Jeanne,	   sometimes	   there	   is	   an	   instructor-­‐initiated	   LRE	   and	   I	   have	  no	  
uptake;	  many	   (most)	   of	   these	   focus	   on	   pronunciation.	   In	   Example	   6,	   Jeanne	   initiates	   an	   LRE	  
negotiation	  for	  the	  correct	  pronunciation	  of	  the	  R	  in	  ribāṭ.	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Example	  6:	  ribāṭ	  
26	   Author:	  ayna	  humā?	  Aaah!	  *Hum	  fī	  madīnat	  al-­‐ribāṭ.	  
	   Author:	  (Where	  are	  they?	  Aaah!	  They	  are	  in	  the	  city	  of	  Rabat.)	  
27	   Jeanne:	  ribāṭ?	  
28	   Author:	  ribāṭ.	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This	  is	  an	  example	  of	  an	  unsuccessful	  attempt	  at	  a	  negotiation	  of	  pronunciation.	  Here,	  in	  
turn	  27	  Jeanne	  recasts	  my	  erroneous	  pronunciation	  of	  ribāṭ.	  She	  rolls	  the	  R	  hard	  here	  longer	  than	  
she	  had	  previously,	  and	  in	  turn	  28	  I	  attempt	  to	  match	  it.	  I	  keep	  pronouncing	  my	  R	  like	  I	  would	  if	  I	  
was	   speaking	   in	   French	   (a	   sound	   that	   persists	   throughout	   all	   of	   my	   recordings).	   	   There	   is	  
improvement,	  but	  it’s	  not	  quite	  correct,	  and	  I	  quickly	  return	  to	  the	  French	  R.	  	  
My	  intonation	  when	  I	  am	  unsure	  of	  a	  word	  or	  grammar	  structure	  constantly	  features	  a	  
final	  rise	  to	  indicate	  a	  question	  and	  look	  for	  confirmation	  from	  Jeanne,	  the	  expert	  in	  the	  dyad.	  
You	   can	   hear	   this	   at	   various	   times	   throughout	   the	   recording.	   Example	   7,	   Turn	   65,	   is	   a	   good	  
example	  of	  this.	  	  	  
Example	  7:	  akhūhā	  (her	  brother)	  
65	   Author:	  *	  akhūhu.	  akhūhā?	  
	   Author:	  (his	  brother.	  Her	  brother?)	  
66	   Jeanne:	  naʿam!	  
	   Jeanne:	  (yes!)	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In	  line	  65,	  I	  am	  not	  sure	  which	  form	  to	  use	  for	  her	  brother,	  so	  I	  use	  akhūhu	  (his	  brother),	  
but	  as	   soon	  as	   I	   say	   it	   realize	  my	  mistake.	   I	  use	   the	   rising	  question	   intonation	  when	   I	   correct	  
myself	  to	  get	  confirmation	  from	  Jeanne	  that	  my	  self-­‐correction	  is,	  indeed,	  correct.	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As	  I	  negotiate	  lexical	  episodes	  with	  Jeanne	  I	  also	  negotiate	  grammar	  structures,	  often	  in	  
tandem.	  In	  Example	  8	  below,	  I	  negotiate	  for	  the	  vocabulary	  words	  to	  dance,	  and	  dancer,	  and	  their	  
grammatical	  forms.	  	  
Example	  8:	  yarquṣ,	  rāqiṣa	  (to	  dance,	  dancer	  (feminine)	  
88	   Author:	  hiya	  uuummm,	  uh,	  ah	  I	  forgot	  the	  word	  for	  dance…taa…uh	  
	   Author:	  (She	  uummm,	  uh,	  ah	  I	  forgot	  the	  word	  for	  dance…daa..uh)	  
89	   Jeanne:	  tarquṣ	  
	   Jeanne:	  (dances)	  
90	   Author:	  tarquṣ.	  hiya	  tarquṣ.	  Um,	  uh,	  hiya	  taʿmal	  uh…*aqruṣ?	  *yaqruṣ?	  Ehm…	  
	   Author:	  dances.	  She	  dances.	  Um,	  uh,	  she	  word	  uh,	  a	  dan-­‐?	  He	  dan?	  Ehm…	  
91	   Jeanne:	  rāqiṣa?	  
	   Jeanne:	  (dancer?)	  
92	   Author:	  rāqiṣa	  
	   Author:	  (dancer.)	  
93	   Jeanne:	  mmhmm	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In	  Turn	  88	  I	  state	  in	  English	  that	  I	  have	  forgotten	  the	  word	  for	  dance;	  in	  Turn	  89	  Jeanne	  
not	  only	  gives	  me	  the	  verb,	  but	  conjugates	  it	  for	  me	  as	  well.	  	  In	  Turn	  90	  I	  attempt	  to	  make	  a	  noun	  
out	  of	  the	  verb	  to	  continue	  my	  sentence.	  I	  realize	  that	  I	  don't	  know	  the	  noun	  dancer	  and	  I	  try	  to	  
use	  the	  verb	  form	  taking	  away	  the	  pronoun	  prefix	  on	  the	  word.	  It’s	  a	  guess	  on	  how	  to	  make	  the	  
noun	  “dancer”	  from	  the	  verb	  “to	  dance,”	  and	  I	  don’t	  do	  it	  correctly.	  (As	  of	  this	  recording,	  we	  had	  
not	  yet	  learned	  the	  masdar	  structure	  in	  Arabic,	  which	  is	  a	  verbal	  noun/a	  noun	  derived	  from	  a	  
verb.)	  	  In	  Turn	  91	  Jeanne	  suggests	  the	  correct	  word	  rāqiṣa,	  using	  rising	  intonation,	  in	  Turn	  92	  I	  
take	  it	  up,	  and	  in	  Turn	  93	  Jeanne	  confirms	  I	  do	  so	  correctly.	  	  
	   I	  am	  often	  unsure	  of	  certain	  verb	  conjugations	  and	  Example	  9	  is	  one	  example	  of	  an	  LRE	  
where	   I	   use	   rising	   intonation	   to	   signal	   that	   uncertainty,	   and	   Jeanne	   confirms	   it	   is	   a	   correct	  
conjugation.	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Example	  9:	  yushāhidūn	  (they	  watch)	  	  
133	   Author:	  um,	  uh,	  wa,	  um,	  ehm,	  yu…shā…hi…dūn?	  
	   Author:	  (uh,	  uh,	  and,	  um,	  ehm,	  th...ey...wa…tch?)	  
134	   Jeanne:	  naʿam	  
	   Jeanne:	  (yes)	  
	  
This	  is	  an	  example	  of	  me	  looking	  for	  confirmation	  of	  a	  verb	  conjugation	  for	  they	  watch.	  In	  
turn	  133,	  I	  put	  the	  verb	  conjugation	  they	  watch	  together	  slowly	  because	  I	  feel	  confident	  I	  know	  
the	  conjugation,	  but	  I	  don’t	  want	  to	  mess	  it	  up	  by	  saying	  it	  too	  quickly.	  
Overall,	  the	  transcript	  shows	  that	  by	  the	  end	  of	  the	  task	  with	  Jeanne,	  I	  am	  self-­‐correcting	  
my	  verb	  conjugations	  increasingly	  quickly,	  so	  that	  if	  I	  make	  a	  mistake,	  I	  do	  not	  need	  a	  recast	  from	  
Jeanne.	  I	  also	  no	  longer	  have	  the	  rising	  intonation	  when	  I	  say	  a	  conjugated	  verb,	  possibly	  because	  
I	  feel	  more	  confident	  by	  the	  end	  of	  the	  interaction.	  
	  
Discussion	  	  
	  
So,	   how	   does	  my	   oral	   Arabic	   language	   use	   during	   oral	   interactions	   change	   when	  my	  
interlocutor	  changes,	  and	  what	  are	  some	  possible	  reasons	  for	  such	  changes?	  The	  results	  of	  this	  
study	  show	  that	  my	  language	  patterns	  and	  use	  of	  LREs	  shifted	  considerably	  in	  different	  ways	  from	  
one	  interlocutor	  to	  the	  next.	  These	  changes	  could	  have	  been	  due	  to	  several	  factors,	  among	  them	  
the	  level	  of	  skill	  of	  my	  interlocutor,	  and	  the	  type	  of	  interaction	  that	  occurred	  in	  the	  dyad	  due	  to	  
personality	  and	  roles	  played.	  	  
It	  could	  be	  argued	  that	  that	  my	  language	  shifted	  solely	  in	  relation	  to	  the	  level	  of	  skill	  my	  
interlocutor	  had	  in	  Arabic.	  For	  example,	  my	  fluency	  seemed	  to	  increase	  when	  I	  perceived	  the	  skill	  
level	  of	  my	  interlocutor	  to	  be	  equal	  or	  higher	  to	  mine	  and	  the	  more	  fluent	  my	  interlocutor	  was.	  
Also	  the	  language	  I	  used	  was	  more	  complex	  when	  my	  interlocutor	  showed	  a	  high	  level	  of	  TL	  skill	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and	  complexity,	  and	  my	  accuracy	  increased	  slightly	  as	  the	  skill	  and	  accuracy	  of	  the	  interlocutor	  
increased.	  Additionally,	  as	  my	  LRE	  use	  showed,	  I	  negotiated	  for	  a	  wider	  range	  of	  language	  the	  
more	  skill	  in	  Arabic	  my	  interlocutor	  had.	  	  
However,	  it	  could	  also	  be	  argued	  that	  my	  shifts	  were	  caused	  not	  just	  by	  TL	  skill	  level,	  but	  
also	  by	  the	  patterns	  of	  dyadic	  interaction,	  due	  to	  varying	  dimensions	  of	  equality	  and	  mutuality.	  
Storch	   (2002)	   concludes	   that	   collaborative	   pairs	   are	   most	   effective	   for	   SLA	   and	   language	  
development	  because	  of	  mutual	  scaffolding.	  However,	  in	  the	  current	  study,	  I	  don’t	  believe	  that	  
the	  collaborative	  dyad	  (with	  Jane)	  was	  the	  only	  type	  of	  dyad	  that	  supported	  my	  acquisition;	  the	  
expert-­‐novice	  interaction	  (with	  my	  instructor)	  was	  also	  effective.	  In	  this	  interaction	  the	  expert	  
(Jeanne)	   provided	   corrective	   feedback	   and	   scaffolding,	   and	   also	   instances	   for	   uptake	   and	  
language	   development.	   And	   as	   Storch	   also	   points	   out,	   in	   collaborative	   dyads,	   the	   language	  
development	  encountered	  may	  not	  always	  be	   in	  the	  “desired”	  direction,	  but	  with	  the	  expert-­‐
novice	  dyad	  the	  language	  learner	  can	  be	  sure	  that	  they	  are	  developing	  their	  TL	  skills	  in	  the	  desired	  
direction.	  When	  I	  was	  speaking	  with	  Jeanne,	  I	  did	  not	  wonder	  if	  a	  word	  or	  grammar	  structure	  was	  
correct	  when	  she	  said	  it;	  having	  established	  her	  expertise,	  I	  was	  confident	  she	  would	  provide	  me	  
with	  accurate	  language.	  I	  did	  not	  always	  have	  that	  confidence	  in	  the	  collaborative	  dyad.	  	  	  
My	  oral	  Arabic	  was	  influenced	  not	  just	  by	  the	  relative	  skill	  of	  my	  interlocutors	  and	  the	  
type	  of	  interaction	  I	  had	  with	  them,	  but	  also	  by	  other	  factors,	  such	  as	  their	  anxiety,	  willingness	  
to	   communicate,	   the	   amount	   of	   corrective	   feedback	   I	   asked	   for	   and	   received	   from	   them,	  
avoidance	  and	  our	  mutual	  risk-­‐taking.	  In	  particular,	  I	  believe	  most	  of	  my	  shifts	  were	  related	  to	  
my	   confidence	   levels,	   which	   ebbed	   and	   flowed	   during	   my	   interaction,	   depending	   on	   the	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interlocutor,	  and	  this	  in	  turn	  may	  have	  been	  related	  to	  a	  process	  of	  convergence	  (or	  not)	  with	  my	  
interlocutors.	  	  
In	  my	   interaction	  with	   Jane,	   I	   perceived	   that	  we	  were	   equally	  matched	   in	   our	   Arabic	  
language	   skill	   and	  my	   language	   use	   and	   negotiations	   show	   that	   our	   skill	   level,	  willingness	   to	  
communicate,	   and	   individual	   differences	   seemed	   to	  work	  well	   together.	   In	   our	   collaborative	  
exchange,	  the	  fluency,	  complexity,	  and	  accuracy	  were	  average,	  and	  when	  we	  negotiated	  we	  were	  
able	  to	  stay	  in	  the	  TL	  and	  work	  together	  to	  agree	  on	  meaning	  and	  form.	  I	  think	  that	  being	  able	  to	  
stay	   in	   the	   TL	   while	   negotiating	   for	   meaning	   supported	  my	   confidence	   level,	   which	   in	   turn,	  
promoted	  risk	  taking	  in	  my	  language	  use.	  
I	  think	  the	  reason	  for	  my	  lack	  of	  fluency	  with	  Paul	  was	  my	  convergence	  toward	  Paul’s	  low	  
confidence	  levels.	  At	  the	  start	  of	  the	  recording	  he	  seemed	  slightly	  nervous	  and	  he	  wanted	  to	  use	  
the	  textbook	  in	  order	  to	  feel	  more	  comfortable	  (and	  possibly	  to	  feel	  more	  confident).	  I	  believe	  
that	  I	  converged	  to	  meet	  Paul’s	  low	  confidence	  levels,	  and	  this	  is	  shown	  by	  my	  pausing	  more	  and	  
looking	  up	  words	  in	  the	  textbook	  as	  we	  went	  along	  in	  our	  interaction,	  thus	  making	  my	  language	  
less	   fluent.	  The	  data	  show	  that	  my	  fluency	  decreased	  from	  my	  first	  recording,	  the	   interaction	  
with	  Jane,	  to	  my	  interaction	  with	  Paul.	  Since	  I	  had	  higher	  fluency	  with	  Jane,	  it	  is	  likely	  that	  my	  
convergence	  to	  Paul’s	  confidence	  level	  is	  the	  reason	  for	  my	  disfluency	  with	  him.	  I	  was	  clearly	  able	  
to	  be	  more	  fluent,	  and	  yet	  that	  did	  not	  show	  in	  my	  interaction	  with	  him.	  Knowing	  that	  I	  used	  the	  
adjective-­‐gender	  agreement	  incorrectly	  in	  my	  interaction	  with	  Paul	  (as	  indicated	  in	  Table	  6	  in	  the	  
accuracy	   section	   of	   Results)	   could	   be	   one	   reason	  my	   confidence	   dropped	   further	   during	   our	  
interaction	  and	  I	  found	  myself	  being	  less	  confident	  of	  the	  language	  I	  was	  using,	  which	  in	  turn	  also	  
resulted	   in	   less	   complexity	  by	  avoiding	  adjectives.	  However,	   that	   could	  have	   led	   to	   increased	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accuracy	  of	  one	  specific	  structure	  (possessive	  suffixes).	  Having	  used	  more	  language	  with	  Jeanne	  
and	  Jane	  could	  have	  boosted	  my	  confidence	  and	  in	  turn	  made	  my	  language	  more	  accurate	  and	  
more	  complex	  as	  a	  result	  of	  increased	  confidence.	  It	  also	  suggests	  that	  there	  was	  more	  risk-­‐taking	  
in	  my	  language	  use	  as	  the	  Arabic	  language	  skill	  of	  the	  interlocutor	  increased,	  as	  well	  as	  when	  the	  
role	  changed	  to	  expert-­‐novice.	  
In	  my	  interaction	  with	  Jeanne,	  I	  had	  the	  highest	  fluency,	  complexity,	  and	  accuracy	  in	  my	  
language	  use,	  and	  the	  most	  LREs.	  I	  think	  this	  is	  because	  I	  had	  a	  certain	  expectation	  that	  she,	  as	  
my	  instructor,	  would	  provide	  recasts	  freely	  and	  as	  necessary	  in	  order	  to	  foster	  my	  language	  use.	  
I	   used	  much	  more	   language	   with	   Jeanne,	  my	   language	   use	   was	  much	  more	   varied,	   and	  my	  
accuracy	  was	  highest	  in	  my	  interaction	  with	  her.	  Since	  my	  language	  use	  was	  more	  varied,	  and	  
there	  was	  an	  increase	  in	  LREs,	  I	  think	  this	  shows	  that	  I	  had	  was	  more	  willing	  to	  take	  risks	  when	  I	  
was	   speaking	   in	   Arabic.	   Other	   factors	   that	   contributed	   to	   my	   increased	   risk	   taking	   was	   the	  
knowledge	  that	  when	  speaking	  with	  Jeanne	  (as	  expert)	  she	  would	  be	  able	  to,	  and	  I	  expected	  her	  
to,	   correct	   me	   and	   provide	   guiding	   questions	   to	   encourage	   my	   language	   use,	   and	   provide	  
additional	   language	   or	   corrections	   when	   I	   hesitated,	   or	   said	   something	   incorrectly.	   In	   other	  
words,	   I	   trusted	   her	   expertise.	   This	   put	   me	   at	   ease	   more	   so	   than	   my	   interactions	   with	   my	  
classmates	  and	  increased	  my	  risk	  taking	  in	  my	  interaction	  with	  her.	  My	  willingness	  to	  take	  more	  
risks	  also	  raised	  my	  confidence	  levels	  during	  the	  interaction	  as	  I	  was	  getting	  immediate	  positive	  
feedback	  from	  her	  when	  I	  was	  negotiating	  meaning	  compared	  to	  my	  interactions	  with	  Jane	  and	  
Paul	  where	  I	  received	  minimal	  to	  zero	  positive	  feedback	  when	  I	  was	  negotiating	  for	  meaning.	  	  
I	  found	  it	  interesting	  that	  my	  negotiation	  with	  my	  classmates	  was	  mostly	  lexical,	  and	  my	  
negotiation	  with	  Jeanne	  was	  focused	  on	  form	  as	  much	  as	  lexis.	  This	  could	  potentially	  be	  because	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of	  the	  roles	  that	  each	  interlocutor	  and	  I	  played	  in	  these	  interactions.	  As	  mentioned	  earlier	  in	  this	  
study,	  Storch	  (2002)	  has	  established	  that	  the	  patterns	  of	  dyadic	  interaction	  occurring	  in	  pair	  work	  
are	  very	  important	  to	  language	  learners’	  development	  of	  language.	  Storch	  argues	  that	  the	  more	  
collaborative	  the	  relationship,	  the	  more	  a	  language	  learner	  will	  develop	  the	  language	  used.	  The	  
most	  collaborative	  relationship	  I	  had	  was	  with	  Jane,	  the	  interlocutor	  who	  I	  perceived	  to	  have	  the	  
same	   Arabic	   language	   skill	   level	   as	   me.	   We	   are	   similar	   in	   other	   ways,	   as	   well,	   such	   as	   our	  
gregarious,	   open,	   and	   friendly	   natures.	   Our	   negotiations	   of	   meaning	   were	   negotiated	   using	  
Arabic	  and	  English,	  and	  after	  the	  exchange	  there	  was	  confirmation	  of	  understanding	  with	  a	  verbal	  
affirmation	  or	  by	  uptake.	  	  
However,	  even	   though	  with	   this	   collaborative	   relationship	   I	   achieved	  a	   fair	  amount	  of	  
language	   use,	   in	   the	   expert-­‐novice	   (instructor-­‐student)	   relationship	   I	   had	   with	   Jeanne,	   my	  
language	  use	  was	  greatest.	  When	  I	  was	  uncertain	  I	  could	  simply	  ask	  her	  in	  English	  how	  to	  say	  
something,	  or	  when	   I	  made	  an	  error,	   Jeanne	   consistently	  provided	   corrective	   feedback	  and	   I	  
frequently	  took	  it	  up.	  This	  pattern	  of	  requesting,	  receiving	  and	  using	  corrective	  feedback	  has	  also	  
been	  shown	  to	  benefit	  language	  development.	  A	  benefit	  of	  my	  negotiations	  with	  Jeanne	  was	  that	  
the	  transfer	  of	  knowledge	  was	  always	  in	  the	  “desired	  direction”	  (Storch,	  2002,	  p.	  146).	  	  
The	   interaction	   with	   Paul	   raised	   questions	   in	   my	   mind	   about	   Storch’s	   categories	   of	  
patterns	   of	   dyadic	   interaction.	   The	   data	   shows	   that	   during	   my	   interactions,	   our	   roles	   were	  
negotiated,	  and	  sometimes	  changed.	  I	  first	  perceived	  this	  dyad	  to	  be	  dominant-­‐passive	  (where	  I	  
was	  dominant),	  but	  I	  think	  that	  by	  having	  the	  textbook	  available,	  and	  used,	  in	  our	  interaction,	  our	  
pattern	  of	  interaction	  and	  negotiation	  of	  meaning	  was	  affected.	  I	  do	  not	  think	  our	  dyad	  pattern	  
fits	  into	  Storch’s	  categories	  as	  the	  textbook	  played	  such	  a	  large	  part	  in	  our	  interaction	  that	  one	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could	   say	   the	   textbook	   became	   expert	   and	   both	   Paul	   and	   I	   were	   novice.	   (In	   Guerrettaz	   and	  
Johnston	   2013,	   it	   is	   argued	   that	   a	   grammar	   textbook	   took	   on	   a	   similar	   role	   as	   a	   dominant	  
participant	   in	  affecting	   students’	   interaction	   in	   the	  “classroom	  ecology”.)	   It	   could	  be	   that	   the	  
relationship	   between	   Paul	   and	  me	  was	  passive/passive	   and	   the	  dominance	   pertained	   to	   the	  
textbook,	  given	  the	  convergence	  of	  our	  low	  confidence	  levels.	  Because	  I	  was	  always	  looking	  for	  
confirmation	  on	  my	  language	  use,	  and	  attempting	  to	  negotiate	  for	  meaning	  with	  a	  partner	  who	  
lacked	  confidence	  and	  wanted	  the	  assurance	  of	  the	  textbook,	  the	  relationship	  between	  us	  was	  
never	  fully	  established;	  it	  seemed	  to	  shift	  between	  dominant-­‐passive,	  passive-­‐passive,	  or	  novice-­‐
novice	  when	  we	  would	  turn	  to	  the	  textbook	  (expert)	  for	  help	  negotiating	  meaning.	  Having	  our	  
relationship	  in	  such	  flux	  throughout	  the	  interaction	  could	  be	  one	  reason	  why	  Paul	  and	  I	  lacked	  
confidence.	  
The	   results	   of	   this	   study	   support	   the	   importance	   of	   the	   interlocutor	   in	   a	   TL	   language	  
interaction.	   If	   students	   are	   paired	   with	   a	   classmate	   who	   is	   higher,	   lower,	   or	   equal	   in	   their	  
individual	  characteristics,	  including	  TL	  skill	  level	  and	  social	  role,	  the	  students	  may	  perform	  better	  
or	  worse.	  In	  keeping	  with	  Accommodation	  Theory	  (Beebe	  and	  Giles	  1984),	  I	  seem	  to	  have	  tried	  
to	   match	   my	   language	   with	   that	   of	   my	   interlocutor.	   My	   language	   when	   speaking	   with	   my	  
instructor	  was	  more	  fluent	  and	  complex.	  With	  both	  of	  my	  classmates,	  there	  were	  many	  more	  
pauses	  and	  restarts	  when	  I	  spoke,	  and	  I	  attempted	  fewer	  “risky”	  structures,	  depending	  on	  who	  I	  
was	  speaking	  to.	  For	  example,	  in	  producing	  noun	  phrases	  with	  Paul,	  I	  used	  the	  possessive	  suffix	  
often,	  and	  with	  a	  high	  success	  rate,	  but	  I	  avoided	  using	  adjectives,	  which	  complexify	  NPs.	  	  
As	  the	  Arabic	  skill	  level,	  confidence,	  and/or	  social	  role	  of	  my	  interlocutor	  increased,	  I	  used	  
a	  wider	  variety	  of	  language,	  even	  as	  I	  made	  more	  mistakes.	  In	  my	  interaction	  with	  Paul,	  a	  low	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level	  of	  skill,	  low	  confidence,	  fellow	  beginner,	  with	  the	  constant	  presence	  of	  a	  textbook	  as	  a	  third	  
participant	  we	  did	  not	  find	  a	  way	  to	  negotiate	  effectively	  and	  our	  language	  use	  was	  constrained.	  
I	  took	  more	  risks	  with	  my	  language	  use	  in	  my	  interaction	  with	  Jeanne	  but	  that	  could	  also	  be	  in	  
part	  because	  I	  expected	  there	  to	  be	  a	  certain	  amount	  of	  scaffolding	  that	  she	  would	  provide	  me	  
with.	  She	  was	  also	  aware	  of	  my	  ability	  and	  could	  cater	  to	  my	  level	  without	  me	  asking	  her	  to,	  or	  
without	  trying	  to	  figure	  out	  my	  skill	  level	  as	  we	  went	  along.	  	  	  
Implications	  
First,	   there	  are	   implications	  of	   the	  present	   study	   for	   language	   teacher	  education.	  This	  
study	   supports	  what	   Rubin	   and	  Henze	  proposed	   in	   1981	   and	  Olivero	   supported	   in	   2015:	   the	  
importance	   of	   having	   student	   language	   teachers	   fulfill	   a	   concurrent	   foreign	   language	  
requirement	   (FLR)	  while	   taking	   LTE	   coursework.	   The	   foreign	   language	   requirements	   at	  many	  
universities	  require	  that	  students	  be	  able	  to	  communicate	  in	  a	  second	  language,	  often	  at	  a	  fourth	  
semester	  level,	  and/or	  at	  an	  ACTFL	  advanced	  level	  in	  the	  language	  they	  are	  preparing	  to	  teach.	  
This	  study	  was	  valuable	   for	  me	  as	  a	   language	  teacher	  education	  student	   in	  that	   I	  was	  able	  to	  
reflect	  on	  the	  methodology,	  and	  other	  subject	  matter	  at	  the	  same	  time	  I	  was	  learning	  a	  language.	  
I	  was	  able	  to	  process	  the	  material	  I	  was	  learning	  in	  a	  much	  deeper	  way	  as	  a	  language	  student.	  
Not	  only	  was	   I	  able	   to	  observe	  a	  veteran	   instructor	  practicing	  what	   I	  was	   learning	   to	  do	  as	  a	  
teacher,	  but	  I	  was	  able	  to	  understand	  how	  teaching	  methodology	  affects	  language	  students	  in	  a	  
first	  hand	  way.	  After	  observing	  and	  experiencing	  the	  methodology	  in	  such	  a	  hands-­‐on	  way,	  I	  was	  
able	  to	  develop	  my	  own	  teaching	  strategies	  out	  of	  my	  own	  learning	  experiences.	  The	  experience	  
helped	  me	  to	  have	  a	  much	  clearer	  view	  of	  what	  was	  most	  beneficial	  to	  language	  learners	  and	  I	  
	   38	  
was	  able	  to	  then	  put	  it	  into	  practice	  in	  my	  classroom,	  and	  reflect	  more	  deeply	  on	  the	  experiences	  
during	  my	  language	  teacher	  education	  coursework.	  	  
This	   study	   affirms	   the	   value	   of	   interactive	   pairwork	   for	   second	   language	   acquisition.	  
Individual	   differences	   that	   include	   the	   impact	   of	   the	   interlocutor	   on	   language	   use	   should	   be	  
considered.	   This	   is	   an	   area	   that	   would	   benefit	   from	   additional	   research.	   This	   study	   has	  
implications	   for	   how	   language	   instructors	   –	   particularly	   teachers	   of	   Arabic	   –	   might	   try	   to	  
implement	   pairwork	   in	   the	   classroom.	   This	   study	   has	   shown	   it	   can	   be	   effective	   to	   partner	  
students	  with	  similar	  personalities	  or	  proficiencies.	  It	  also	  gives	  some	  support	  to	  students	  who	  
do	  not	  wish	  to	  be	  paired	  with	  a	  fellow	  student	  with	  lower	  target	  language	  skills.	  If	  a	  student	  does	  
not	  feel	  as	  though	  they	  are	  able	  to	  develop	  their	  language	  with	  another	  student	  who	  has	  a	  lower	  
TL	  skill,	  according	  to	  this	  limited	  study,	  they	  could	  be	  right.	  I	  recommend	  that	  instructors	  have	  
students	  take	  advantage	  of	  time	  with	  tutors	  who	  have	  greater	  expertise	  in	  the	  language.	  I	  do	  not	  
recommend	   native	   speakers	  work	  with	   beginning	  MSA	   learners	   as	   the	   dialect	   issues	   are	   not	  
familiar	  to	  the	  beginning	  student.	  	  
Finally,	   there	   are	   possible	   implications	   for	   assessment.	   Who	   do	   you	   choose	   as	   an	  
interlocutor	  for	  someone	   in	  assessment	  of	  oral	   language	  proficiency?	   In	  this	  study,	  when	  two	  
students	  of	  the	  same	  skill	  level	  worked	  together	  they	  had	  more	  negotiation	  of	  meaning,	  as	  well	  
as	  a	  wider	  variety	  of	  complex	  language	  use.	  The	  expert-­‐novice	  pair	  held	  advantages	  as	  well,	  such	  
as	   increased	  language	  use	  and	  variety	  of	   language	  use,	  as	  well	  as	  correct	  knowledge	  transfer.	  
Language	  assessors	  have	  a	  difficult	  task	  to	  match	  students	  when	  you	  consider	  all	  of	  the	  ways	  
student	  language	  use	  is	  affected	  by	  the	  interlocutor.	  	  
Limitations	  and	  Future	  Research	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This	   study	  was	   limited	  by	   its	   small	   size.	   There	  was	   a	   total	   of	   four	  participants,	  myself	  
included.	  Although	  case	  studies	  are	  important	  to	  testing	  hypotheses	  and	  opening	  up	  additional	  
research	  avenues,	  they	  are	  not	  generalizable	  to	  learners	  on	  a	  larger	  scale.	  Additionally,	  I	  was	  both	  
a	  researcher	  and	  participant	  and	  knowing	  what	  the	  study	  was	  about	  provided	  a	  certain	  advantage	  
in	  my	  interactions	  with	  my	  interlocutors;	  my	  repetitions	  of	  the	  same	  exercise	  also	  gave	  me	  an	  
advantage	  in	  later	  interactions.	  	  
A	   recommendation	   for	   future	   research	   in	   this	   area	  would	   be	   to	   expand	   this	   study	   to	  
include	   more	   participants.	   It	   would	   be	   interesting	   to	   see	   this	   study	   done	   in	   a	   classroom	   of	  
students	  and	  look	  at	  the	  outcomes	  with	  a	  wider	  variety	  of	  language	  learners,	  not	  just	  myself.	  	  
There	   are	   certainly	   other	  ways	   this	   study	   could	   be	   improved,	   or	   changed,	   in	   order	   to	  
discover	  findings	  using	  a	  different	  lens	  of	  analysis.	  For	  example,	  as	  suggested	  by	  Katrien	  Vanpee,	  
measuring	  the	  iDafa	  use	  in	  my	  oral	  Arabic	  usage	  would	  have	  been	  a	  useful	  complexity	  measure	  
in	  this	  study.	  including	  an	  interlocutor	  who	  is	  a	  native	  speaker	  of	  one	  of	  the	  dialects	  of	  Arabic	  
would	  provide	  a	  different	  dimension	  to	  this	  activity,	  though	  I	  think	  this	  would	  be	  difficult	  at	  the	  
first-­‐semester	  level	  where	  learners	  are	  not	  familiar	  with	  Arabic	  dialects.	  Additionally,	  to	  avoid	  the	  
impact	  of	  activity	  repetition	  one	  might	  create	  several	  activities	  that	  are	  different.	  Also,	  the	  order	  
in	  which	  I	  responded	  to	  the	  prompts	  could	  have	  been	  a	  factor	  in	  my	  oral	  Arabic	  use.	  It	  might	  not	  
have	  made	  a	  difference,	  especially	  as	  my	  second	  interaction	  was	  with	  Paul	  and	  my	  fluency	  was	  
lower	  than	  with	  my	  first	  interaction	  with	  Jane.	  However,	  it	  would	  be	  interesting	  to	  see	  the	  effect	  
(if	  any)	  on	  my	  oral	  Arabic	  use	  if	  I	  did	  the	  activity	  with	  the	  instructor	  first.	  	  
I	  would	  suggest	  including	  a	  picture	  description	  as	  part	  of	  the	  activity	  at	  the	  beginning,	  as	  
a	  warm	  up	  to	  the	  story	  telling	  part	  of	  the	  activity.	  Each	  dyad	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picture,	  before	  making	  a	  story	  about	  the	  people	  in	  the	  picture.	  By	  describing	  what	  is	  seen,	  before	  
creating	   a	   story	   about	   the	   picture,	   some	   speakers’	   nerves	  might	   be	   assuaged,	   especially	   for	  
interlocutors	  of	   lower	  TL	  skill	   level.	  A	  description	  activity	  would	  also	  start	   the	   interaction	   in	  a	  
straightforward	  way,	  before	  shifting	  into	  more	  imaginative	  language	  use	  to	  tell	  a	  story	  about	  the	  
individuals	  in	  the	  photograph.	  	  	  
Looking	  into	  interactions	  between	  interlocutors	  of	  different	  genders	  would	  be	  interesting.	  
Just	  in	  terms	  of	  the	  number	  of	  turns	  taken	  during	  our	  interaction,	  I	  can	  see	  that	  my	  language	  use	  
and	  negotiation	  changed	  when	  I	  interacted	  with	  a	  male	  vs.	  females.	  Was	  my	  lack	  of	  confidence	  
in	  my	  ability	  in	  my	  interaction	  with	  Paul	  due	  to	  the	  fact	  that	  he	  is	  male,	  not	  because	  I	  perceived	  
his	  skill	  in	  Arabic	  to	  be	  lower	  than	  mine?	  Is	  there	  a	  subconscious	  power	  structure	  at	  work	  here?	  
With	  Paul,	  I	  spoke	  less	  with	  much	  longer	  pauses	  than	  when	  I	  was	  in	  a	  same-­‐gender	  pair.	  	  
Conclusion	  
People	  change	  the	  way	  they	  speak	  depending	  on	  who	  they	  are	  speaking	  to.	  It	  is	  known	  
that	  when	  you	  are	  acquiring	  a	  second	  (third,	  fourth,	  etc.)	  language,	  peer	  interaction	  is	  helpful	  for	  
target	  language	  development.	  This	  study	  shows	  how	  a	  language	  learner’s	  use	  of	  Arabic	  changes	  
when	  the	  interlocutor	  changes.	  These	  changes	  in	  learner	  language	  use	  were	  related	  to	  factors	  
such	  as	  the	  interlocutor’s	  Arabic	  skill,	  individual	  differences	  of	  interlocutors	  such	  as	  anxiety	  and	  
risk-­‐taking,	  and	  the	  type	  of	  dyadic	  relationship	  established.	  My	  language	  use	  benefited	  when	  the	  
interlocutor	  had	  confidence,	  the	  same	  or	  higher	  skill	  in	  Arabic	  than	  me,	  and	  when	  the	  relationship	  
was	  clear	  and	  either	  collaborative	  or	  expert-­‐novice.	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Appendix	  A:	  Pictures	  for	  SLA	  Self-­‐Study	  
Picture	  1:	  Image	  used	  with	  Jane	  	  
Picture	  2:	  Image	  used	  with	  Paul	  	  
Picture	  3:	  Image	  used	  with	  Jeanne	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  Appendix	  B:	  Transcription	  of	  Data:	  Participant	  1:	  Jane	  
	  	   	  	   	  	   	  	   Introspection:	  	   	  	   	  	  
Turn	   Speaker	   Transliteration	  
of	  Arabic	  	  
English	   Concurrent	   Immediate	   Delayed	  
1	   Author	   hādhihī	  bint	   this	  is	  a	  girl	   	  	   	  	   	  	  
2	   Jane	   naʿam	   yes	   	  	   	  	   	  	  
3	   Author	   um,	  wa-­‐akl	   um,	  and	  food	   	  	   	  	   	  	  
4	   Jane	   naʿam	   yes	   	  	   	  	   	  	  
5	   	  	   wa-­‐shāy	   and	  tea	   	  	   	  	   	  	  
6	   Jane	  
(whisper)	  
do	  you	  just	  
want	  to	  go?	  Or	  
do	  I	  insert	  
things	  as	  well?	  
do	  you	  just	  want	  
to	  go?	  Or	  do	  I	  
insert	  things	  as	  
well?	  
	  	   	  	   	  	  
7	   Author	  
(full	  
voice)	  
Oh	  no,	  feel	  free	  
to	  insert.	  	  Think	  
of	  it,	  like	  it's	  in	  
class,	  and	  we	  
can	  just	  like	  talk	  
to	  each	  other	  
and..	  
Oh	  no,	  feel	  free	  
to	  insert.	  	  Think	  
of	  it,	  like	  it's	  in	  
class,	  and	  we	  
can	  just	  like	  talk	  
to	  each	  other	  
and..	  
	  	   	  	   	  	  
8	   Jane	  	  	   ok,	  mmhmm.	  
ummī	  wa-­‐bint	  
wa-­‐filūs	  wa-­‐
faransiyy	  
ok,	  mmhmm.	  
My	  mother	  and	  
girl	  and	  money	  
and	  french	  
	  	   	  	   	  	  
9	   author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
10	   Jane	   hmmmm	   hmmmm	   	  	   	  	   	  	  
11	   Author	   aaah	  ah	  ṣaḥḥ.	  
*farans.	  Uuuuh,	  
um,	  hum,	  uh,	  
*askunūn	  fī	  
faransā	  
aaah	  ah	  right.	  
French.	  Uuuh,	  
um,	  they,	  uh,	  
live	  in	  france.	  
	  	   	  	   	  	  
12	   Jane	   mmm	  Mmmm.	  
ṣaḥīḥ.	  Uh,	  um	  
mmm.	  
Mmmmm.	  Right	  
uh,	  um	  
	  	   	  	   	  	  
13	   Jane	   ummī	  wa-­‐bint	  
tatakallam,	  
mmmm,	  uh,	  
yatakallamūn	  
my	  mother	  and	  
girl	  she	  speaks	  
mmm,	  uh,	  they	  
speak	  
	  	   	  	   	  	  
14	   author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
15	   Jane	   mmmmm	   mmmmm	   	  	   	  	   	  	  
16	   Author	   ah	  ṣaḥḥ	   ah	  right	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17	   Jane	   uuuuuuhhhhh	   uuuuuuhhhhh	   	  	   	  	   	  	  
18	   Author	   yatakallamūn	   they	  speak	   	  	   	  	   	  	  
19	   Jane	   yatakallamūn	  …	   they	  speak	   	  	   	  	   	  	  
20	   Author	   fī	  *faransiyya?	   in	  french?	   	  	   	  	   	  	  
21	   Jane	   fī	  fa-­‐,	  uh,	  oh,	  
yatakallamūn	  
um,	  uh,	  uh,	  
yatakallamūn	  
faransiyya,	  
mmm,	  oh	  oh,	  ah	  
yashrab	  
in	  fr-­‐	  uh,	  oh,	  
they	  speak	  um,	  
uh,	  uh,	  they	  
speak	  french,	  
mmm,	  oh	  oh,	  ah	  
he	  drinks	  
	  	   	  	   	  	  
22	   Author	   yashrab?	   he	  drinks?	   	  	   	  	   	  	  
23	   Jane	   yashrab.	   he	  drinks.	   	  	   	  	   	  	  
24	   Author	   oh	  ṣaḥḥ,	  ṣaḥḥ	   oh	  right,	  right	   	  	   	  	   	  	  
25	   Jane	  	   yashrab	   he	  drinks	   	  	   	  	   	  	  
26	   Author	   yashrabūn?	   they	  drink?	   	  	   	  	   	  	  
27	   Jane	   uh,	  ya-­‐	  ya-­‐	  
yashrabūn	  um	  
yashrabūn	  shāy,	  
uh,	  *ay	  wa-­‐,	  
um,	  qahwa?	  
uh,	  he-­‐he-­‐they	  
drink	  um,	  they	  
drink	  tea	  uh	  and	  
um,	  coffee?	  
	  	   	  	   	  	  
28	   Author	   qahwa?	   coffee?	   	  	   	  	   	  	  
29	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
30	   Author	   wa-­‐champagne	  	   and	  champagne	   	  	   	  	   	  	  
31	   Jane	   mmhmm	   mmhmm	   	  	   	  	   	  	  
32	   Jane	   uh,	  bint	  lā	  
yashrab	  uh	  
uh	  a	  girl	  no	  he	  
drinks	  uh	  
	  	   	  	   	  	  
	  	   	  	   point	  to	  the	  
drink	  on	  the	  
table	  in	  the	  
picture	  
	   	  	   	  	   	  	  
33	   Author	   uh,	  ṣaḥḥ	   uh	  right	   	  	   	  	   	  	  
34	   Author	   uuuuuuhhhhh,	  
hādhihī	  bint	  
uuuuuhhhh,	  this	  
girl	  
	  	   	  	   	  	  
35	   Jane	   mmhmm	   mmhmm	   	  	   	  	   	  	  
36	   Author	   uh,	  lā,	  
uuuuuhhh,	  
ʿumr,ʿum,	  
ʿumra,	  ʿumra	  
huwa	  wāḥad	  
wa-­‐ʿishrīn,	  
ʿishrīn?	  
uh,	  no,	  
uuuuuhhh,	  her	  
age?	  Ag-­‐,	  age?	  
Age?	  He	  21	  ,	  20?	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37	   Jane	   mm	   mm	   	  	   	  	   	  	  
38	   Jane	   uhh,	  bint,	  uh,	  
*ābī	  wa-­‐,	  uh,	  
umm,	  *ummī	  
zawj	  or	  *zawjī,	  
um,	  aʿmal	  fī	  
bank	  
uhh,	  bint,	  uh,	  my	  
father	  and	  uh,	  
um,	  my	  mother	  
husband	  or	  my	  
husband	  um,	  I	  
work	  in	  bank	  
	  	   	  	   	  	  
39	   author	   Ah.	   Ah.	   	  	   	  	   	  	  
40	   Jane	   uh,	  um,	  wa-­‐	  um	  
umī	  uh	  taʿmal	  
mmm	  fī	  jāmiʿah	  
faransā	  
uh,	  um,	  and	  um	  
my	  mother	  uh	  
she	  works	  mmm	  
in	  University	  
france	  
	  	   	  	   	  	  
41	   author	   aah	  ṣaḥḥ	   aah	  right	   	  	   	  	   	  	  
42	   Jane	   wa-­‐lākin	  bint	  uh	  
taskun	  *āmrīkī	  
um,	  uh,	  lā	  
*aʿmal	  or	  lā	  
taʿmal	  mm,	  uh,	  
bint	  fī	  uh	  *yes-­‐	  
uh	  taskun	  fī	  um,	  
jāmiʿat	  
mīnīsūtā?	  
but	  girl	  uh	  she	  
lives	  american	  
um,	  uh,	  no	  work	  
or	  no,	  she	  works	  
mm,	  uh,	  girl	  in	  
uh	  he	  li-­‐	  uh	  she	  
lives	  in	  um	  
university	  of	  
Minnesota?	  
	  	   	  	   	  	  
43	   Author	   ooooooooh.	  
Um,	  uh,	  banāt	  
um	  fī	  *āmrīkī.	  
Right?	  Uhm,	  et,	  
wa-­‐	  Um,	  hādhihī	  
bint,	  uh,	  uhm,	  
hādhihī	  bint	  
hiya	  uuuhhh,	  
tudarris	  al-­‐
*injalīzī	  fī	  al-­‐	  
jāmiʿah	  al-­‐bārīs	  
oooooooh.	  Um,	  
uh,	  girls	  um	  in	  
american.	  Right?	  
Uhm,	  and,	  and	  
um,	  this	  is	  a	  girl,	  
uh,	  uhm,	  this	  is	  a	  
girl	  she	  uuuhhh,	  
she	  teaches	  
english	  at	  
university	  of	  
paris	  
	  	   	  	   	  	  
44	   Jane	   mmm,	  naʿam	   mmm,	  yes	   	  	   	  	   	  	  
45	   Author	   uuuh,	   uuuh,	   	  	   	  	   	  	  
46	   Jane	   Ismuhā,	  mmm,	  
Rachelle,	  wa-­‐
ismuhā	  
Michelle,	  
her	  name	  is	  
mmmmm	  
Rachelle,	  and	  
her	  name	  is	  
Michelle	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   points	  at	  the	  
girls	  in	  the	  
picture	  
	   	  	   	  	   	  	  
47	   Author	   Ismuhā	  Rachelle	  
wa-­‐Michelle?	  
Her	  name	  is	  
Rachelle	  and	  
Michelle?	  
	  	   	  	   	  	  
	  	   	  	   pointing	  to	  the	  
women	  in	  the	  
picture	  for	  
clarification	  
	   	  	   	  	   	  	  
48	   Jane	   lauging	  naʿam	   yes	   	  	   	  	   	  	  
49	   Author	   wa-­‐	  uuuhh,	  
Rachelle	  et	  
Michelle,	  
uumm,	  
yaʿkulūn,	  um,	  
uuh,	  kaʿk?	  
and	  uuhh,	  
Rachelle	  and	  
Michelle	  uumm,	  
they	  eat,	  um,	  
uuh,	  cake?	  
	  	   	  	   	  	  
50	   Jane	   mmm,	  naʿam,	  
naʿam	  
mmm,	  yes,	  yes.	   	  	   	  	   	  	  
51	   Jane	   Uh,	  Rachelle,	  
laki,	  ḥabibī,	  
Ralph	  
uh,	  Rachelle,	  you	  
have,	  
sweetheart,	  
Ralph	  
	  	   	  	   	  	  
52	   Author	   oooh	   oooh	   	  	   	  	   	  	  
53	   Jane	   Ummī	  lā	  tuḥibb	  
Ralph	  
My	  mother	  does	  
not	  like	  Ralph	  
	  	   	  	   	  	  
54	   Author	   Woaaah,	  
scandalous	  
woah.	  
Scandalous!	  
	  	   	  	   	  	  
55	   Author	   uuuuh,	  Michelle	  
uh	  um,	  lā	  
tatakallam,	  um,	  
Ralph,	  um,	  bi-­‐
sabab	  Ralph	  
faransiyy,	  wa-­‐
Ralph	  lā	  
*tatakallam	  al	  
faransiyy	  
uuuh,	  Michelle	  
uh,	  um,	  	  she	  
doesn't	  speak,	  
um,	  Ralph,	  um	  
because	  Ralph	  is	  
french,	  and	  
ralph	  doesn't	  
she	  speaks	  
french	  
	  	   	  	   	  	  
56	   Jane	   aah,	  naʿam,	  
naʿam,	  naʿam	  
aah	  	  yes,	  yes,	  yes	   	  	   	  	   	  	  
57	   Author	   Oh,	  injlīziyy	   oh,	  english	   	  	   	  	   	  	  
58	   Jane	   mmhmm.	  Uh,	  
wa-­‐lākin	  Ralph	  
mmhmm.	  Uh,	  
but	  Ralph	  uh	  he	  
	  	   	  	   	  	  
	   48	  
uh	  yatakallam	  
mmm	  ʿarabiya	  
speaks	  mmmm	  
arabic	  
59	   Author	   Oooh.	   oooh.	   	  	   	  	   	  	  
60	   Jane	   uh,	  wa-­‐ṣīniyya	   uh,	  and	  chinese	   	  	   	  	   	  	  
61	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
62	   Jane	   mmmmm	   mmmmm	   	  	   	  	   	  	  
63	   Author	   min	  ayna	  
Ralph?	  
where	  is	  Ralph	  
from?	  
	  	   	  	   	  	  
64	   Jane	   min	  ayna?	   where	  from?	   	  	   	  	   	  	  
65	   Author	   Min	  ayna?	   where	  from?	   very	  unsure	  of	  
myself	  
	  	   	  	  
66	   Jane	   OH	  min	  ayna	  
mmm	  
OH	  from	  mmmm	   	  	   	  	   	  	  
67	   Author	   *Farans?	   France?	   	  	   	  	   	  	  
68	   Jane	   Anā	  min…	   I'm	  from	   	  	   	  	   	  	  
69	   Author	   no..	  lā	   no	  ..	  no	   	  	   	  	   	  	  
70	   Jane	   uuh,	  uh,	  
madīnat	  
minneapolis	  
uuh,	  uh,	  the	  city	  
of	  minneapolis	  
	  	   	  	   	  	  
71	   Author	   minneapolis	   Minneapolis	   	  	   	  	   	  	  
72	   Jane	   fī	  āmrīkah	   in	  America	   	  	   	  	   	  	  
73	   Author	   hmmmm,	  
eeehh,	  um,	  uh,	  
Michelle,	  uh,	  
hiya	  zawjuha?	  
ṣaḥḥ?	  
hmmmm,	  eeeh,	  
um,	  uh	  Michelle	  
uh,	  she	  is	  her	  
husband?	  Right?	  
	  	   a	   lot	   of	   rising	  
intonation	   on	  
zawjuha	  
definitely	  
looking	   for	  
confirmation	  
of	  correctness	  
	  	  
74	   Jane	   zawjuhā?	  
zawjuhā.	  naʿam.	  
her	  husband?	  
Her	  husband.	  
Yes.	  
	  	   	  	   	  	  
75	   Author	   uh,	  zawjuhā,	  uh,	  
um,	  yaʿmal	  
uh,	  her	  husband,	  
uh,	  um,	  he	  
works	  
	  	   	  	   	  	  
76	   Jane	   lā	  zawjuhā,	  
zawjuh-­‐	  um,	  	  
zawj.	  
no	  her	  husband,	  
her	  hus-­‐	  um,	  
husband	  
	  	   	  	   	  	  
77	   Author	   ṣaḥḥ	   right	   	  	   	  	   	  	  
78	   Jane	   zawj	  ābī	  zawj	   husband	  father	  
husband	  
	  	   	  	   	  	  
79	   Author	   ābī	  zawj?	   father	  husband?	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80	   Jane	   zawjah,	  
zawjuhā,	  uh,	  z-­‐	  
zawj	  *lak	  
zawjuhā	  
his	  husband,	  her	  
husband,	  uh,	  hu-­‐	  
huzband	  you	  
have	  her	  
husband	  
	  	   	  	   	  	  
81	   Author	   zawj?	  Oooh!	  
ṣaḥḥ,	  ṣaḥḥ	  
Michelle	  *lak	  
zawj?	  
husband?	  Oooh,	  
right,	  right,	  
Michelle	  you	  
have	  husband?	  
	  	   	  	   	  	  
82	   Jane	   uh,	  naʿam,	  uh	  
*liki,	  laki	  
uh,	  yes,	  uh	  you	  
hos,	  you	  have	  
	  	   	  	   	  	  
83	   Author	   laki	  zawj	  uuuhm	   you	  have	  a	  
husband	  uuuhm	  
	  	   	  	   	  	  
84	   Jane	   so	  zawjah	  laki	  
zawj	  uh	  zawj	  le-­‐	  
uh	  lak	  uh	  wa-­‐
laka	  mmm	  
zawjah.	  zawjuhā	  
uhm,	  uh	  lak	  bint	  
so	  wife	  you	  have	  
husband	  uh	  
husband	  yo-­‐	  uh	  
you	  ha-­‐	  uh	  and	  
you	  mmm	  
husband.	  Her	  
husband,	  uh	  you	  
have	  girl	  
	  	   	  	   	  	  
85	   Author	   oh	   oh	   	  	   	  	   	  	  
86	   Jane	   zawjuhā	  lak	  or	  
laki	  zawj	  mmm	  
her	  husband	  you	  
have	  or	  you	  
have	  a	  husband	  
mmm	  
	  	   	  	   	  	  
87	   Author	  	   sure	   sure	   I	   didn't	   get	  
that	  at	  all.	  	  
	  	   	  	  
88	   Author	   no,	  ṣaḥḥ	   no,	  right	   	  	   	  	   	  	  
89	   Author	   ummmm,	  banat	  
yatakallam	  
uummmm	  (4	  
seconds	  passes)	  
yatakallam	  (20	  
seconds	  passes)	  
min	  al-­‐akl	  
the	  girls	  talk	  
ummmm(4	  
seconds	  pass)	  
they	  talk	  (20	  
seconds	  pass)	  
from	  the	  food	  
I	   was	   thinking	  
about	   how	   I	  
should	   have	  
the	   story	   go,	  
not	   about	  
specific	  
vocabulary,	   I	  
used	   "min"	  
(from)	  
because	   I	  
thought	   there	  
might	   be	   a	  
chance	   it	   was	  
right	  based	  on	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my	  knowledge	  
of	   the	   french	  
preposition	  
"de"	   (which	  
can	   mean	  
"from"	  but	  in	  a	  
context	   like	  
this	   it	   would	  
mean	   "talking	  
about"	   which	  
was	   what	   I	  
was	   trying	   to	  
say.)	  
90	   Jane	   mmm	   mmm	   	  	   	  	   	  	  
91	   Author	   wa-­‐Ralph	  uh	  
wa-­‐	  uhm	  	  
mmmm,	  
marafsh,	  shāy?	  
and	  Ralph	  uh	  
and	  uhm,	  
mmmm,	  I	  don't	  
know,	  tea?	  
"marafsh"	   is	  
an	   egyptian	  
dialect	   word	  
for	   "I	   don't	  
know"	   -­‐	   I	  
couldn't	  
remember	  
how	  to	  say	  it	  in	  
MSA	  
	  	   	  	  
92	   Jane	   mm.	   mm	   	  	   	  	   	  	  
93	   Author	   wa-­‐	  uhm,	  uh	  
Rachelle,	  
uuuuh,	  mmm,	  
tuḥibb,	  uh,	  
tuḥibb	  
(whisper),	  uh,	  
al-­‐	  kaʿk	  wa-­‐al-­‐
shāy	  wa-­‐
Michelle	  
uummm,	  uh,	  	  
uh,	  tadrūs	  
mmm,	  uhm,	  al-­‐
ḥuqūq	  
and	  uhm,	  uh	  
Rachelle,	  uuuuh,	  
mmm,	  she	  likes,	  
uh,	  she	  likes	  
(whisper),	  uh,	  
the	  cake	  and	  the	  
tea	  and	  Michelle	  
uummm,	  uh,	  she	  
studies	  mmm,	  
uhm,	  the	  law?	  
	  	   	  	   	  	  
94	   Jane	   mm.	   mm.	   	  	   	  	   	  	  
95	   Jane	   mm.	  Rachelle	  
uh,	  rachelle,	  
yashrab	  uh	  shāy	  
mmm,	  	  li’ann	  uh	  
hiya	  
mm.	  Rachelle,	  
uh,	  Rachelle,	  he	  
drinks	  uh	  tea	  
mmm,	  because	  
uh	  she	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96	   Jane:	  	   hiya	  *bard	   She	  is	  cold	  (like	  
the	  weather)	  
	  	   	  	   	  	  
97	   Author	   bard?	   cold?	   	  	   	  	   	  	  
98	   J	  	   Bard.	  Yeah.	   cold.	  Yeah.	   	  	   	  	   	  	  
99	   A	  	   Oh!	  ṣaḥḥ!	  ṣaḥḥ!	  
lā,	  uh	  lā,	  mmm	  
yaḥtāj	  
mmmmmm…..	  
Sweater.	  
Oh!	  Right!	  Right!	  
No.	  uh,	  no,	  
mmm…she	  
needs	  
mmmmmm…..	  
Sweater.	  
I	  said	  "La"	  (no)	  
here	  because	  I	  
was	   unsure	   of	  
the	   word	   for	  
cold.	   But	  
couldn't	   think	  
of	   it	   right	  
away	   so	  
started	  
another	  
sentence.	  
	  	   	  	  
100	   J	   yaḥtāj	  …	  uuuuh,	  
lā	  bard	  
she	  
needs….uuuuuh,	  
not	  cold.	  
	  	   	  	   	  	  
101	   A	   ṣaḥḥ.	  lā	  bard.	  
*bārida?	  
bardān?	  
right.	  Not	  cold.	  
Co-­‐-­‐?	  Cold	  (masc	  
adj)?	  
I	   couldn't	   let	  
the	   word	   go	  
because	   I	   was	  
sure	   I	   knew	   it	  
and	   I	   wanted	  
to	  get	  it	  right.	  	  
	  	   	  	  
102	   J	   mmmm	   mmmmm	   	  	   	  	   	  	  
103	   A	   bardān?	   cold	  (masc	  adj)?	   very	  unsure	  of	  
myself	   while	  
saying	  this	  
	  	   	  	  
104	   J	   eeeh…mmmm	   eeeh…mmmm	   	  	   	  	   	  	  
105	   A	   soooo...,	  Anā	  …	  
Anā	  bardāna.	  
Ah	  ṣaḥḥ	  bardān	  
soooo…,	  I…I	  am	  
cold.	  Ah	  right,	  
cold	  (masc	  adj)	  
	  	   (this	   is	  
interesting	  
because	   I	  
switched	   from	  
trying	   to	  
figure	  out	  "she	  
is	   cold"	   to	   "I	  
am	   cold"	   in	  
order	  to	  figure	  
out	   the	  
adjective	   in	  
this	   instance.	  
The	  first	  time	  I	  
learned	   this	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phrase	  was	   in	  
a	   natural	  
setting,	   and	  
it's	   a	   phrase	   I	  
have	   used	  
often	   and	   am	  
sure	   of.	   It's	  
also	  
interesting	  
that	   I	   didn't	  
say	   it	   with	  
more	  
confidence.)	  
106	   J	   hmmm	   hmmm	   	  	   	  	   	  	  
107	   A	   the	  adjective?	   the	  adjective?	   	  	   	  	   	  	  
108	   J	   huh?	   huh?	   	  	   	  	   	  	  
109	   A	   right,	  the	  
adjective?	  
right,	  the	  
adjective?	  
	  	   	  	   	  	  
110	   J	   *barada,	  
*barada…	  
colad,	  colad	  …	   	  	   	  	   	  	  
111	   A	   bardāna.	  
bardān.	  
bardāna.	  
cold	  (fem	  adj).	  
Cold	  (masc	  adj)	  
cold	  (fem	  adj)	  
I	   said	   the	  
feminine	  
adjective	   first	  
(since	   the	  
picture	  was	  of	  
women.	   Then	  
clarified	   the	  
two	   options	  
we	   have	   in	  
arabic	   for	  
masculine	   vs.	  
feminine	   form	  
for	  the	  human	  
adjective	  cold.	  	  
	  	   	  	  
112	   J	   uuuuh…	   uuuuh…	   	  	   	  	   	  	  
113	   A	   ṣaḥḥ?	   right?	   	  	   at	   this	   point	   I	  
was	   sure	   of	  
the	  word,	  but	  I	  
was	   still	  
lacking	   total	  
confidence	  
and	   so	   I	   was	  
still	   searching	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for	  
confirmation.	  	  
114	   J	   uh,	  uhuh,	  ṣaḥḥ,	  
ṣaḥḥ,	  ṣaḥīḥ.	  
uh,	  uhuh,	  right,	  
right,	  right.	  
	  	   	  	   	  	  
115	   Author	   *hiya	  lā	  
bardāna	  
she	  not	  cold	   	  	   	  	   	  	  
116	   Jane	   mmm.	   mmm.	  
Mmmmm.	  Right	  
uh,	  um	  
	  	   	  	   	  	  
117	   Author	   hiya	  no	  hiya	  
bardāna.	  hiya	  lā	  
bardāna	  
she	  no	  she	  is	  
cold.	  She	  not	  
cold.	  
	  	   	  	   	  	  
	  	   	  	   pointing	  to	  girl	  
in	  picture	  w	  
sweater.	  
	   	  	   	  	   	  	  
118	   Jane	   li’ann	  yashrab…	   because	  he	  
drinks…	  
	  	   	  	   	  	  
	  	   	  	   points	  to	  drink	  
in	  picture	  
	   	  	   	  	   	  	  
119	   Author	   ah!	  Champagne.	   ah!	  Champagne.	   	  	   	  	   	  	  
120	   Jane	   Champagne.	   Champagne.	   	  	   	  	   	  	  
121	   Author	   et	  uuh,	  et	  uh,	  	  
lā,	  uuuuh,	  	  uhm,	  
uh.	  lā	  *afam	  	  
et	  uuh,	  and	  uh,	  
no,	  uuuh,	  uhm,	  
uh,	  I	  don't	  
understand.	  
	  	   	  	   interesting	  
here	  I	  tired	  to	  
use	   the	  MSA	  
for	   "I	   don't	  
know"	   (lā	  
afam)	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Appendix	  C:	  Transcription	  of	  Data:	  Participant	  2:	  Paul	  
	  	   	  	   	  	   	  	   Introspection:	  	   	  	   	  	  
Line	   Speaker	   Transliteration	   English	   Concurrent	   Immediate	   Delayed	  
1	   Paul	   ukht	  wa-­‐ukht	  
wa-­‐*waḥīd	  
sister	  and	  sister	  
and	  one	  
	  	   	  	   	  	  
2	   Author	   et,	  um,	  hādhā,	  
uhm,	  rajul,	  
yashrab	  mmm,	  
mayya,	  maybe	  
et,	  wa-­‐	  uh	  uh,	  
hum,	  uhm,	  uhh,	  
akl-­‐ya’-­‐kulūn.	  We	  
don't	  know	  the	  
word	  for	  lunch.	  
Nevermind.	  
Laughs	  uh	  uhm,	  
hmmm,	  hum,	  
uhm,	  uh,	  
yaʿmalūn	  fī	  mmm	  
bināyat	  ṣaḥīḥ,	  
ṣaḥīḥ,	  uh	  lā	  kabīr,	  
uhm,	  wait	  akh,	  	  
akh,	  	  akh,	  	  
thalāthah?	  
and,	  um,	  this,	  
uhm,	  is	  a	  man,	  
he	  drinks,	  mmm,	  
water.	  Maybe	  
and,	  and	  uh,	  uh,	  
they,	  uhm,	  uhh,	  
ea-­‐.	  We	  don’t	  
know	  the	  word	  
for	  lunch.	  
Nevermind.	  
Laughs	  uh	  uhm,	  
hmmm,	  they,	  
uhm,	  uh,	  they	  
work	  in	  mmm	  a	  
building	  of	  right.	  
Righ-­‐,	  uh	  no	  big,	  
uhm,	  wait.	  
Brother,	  brother,	  
brother.	  three?	  
	  	   	  	   	  	  
	  	   	  	   pointing	  to	  the	  
men	  in	  the	  
picture	  	  
	  	   	  	   	  	   	  	  
3	   Paul	   uh,	  akh,	  akh,	  uh,	  
walad?	  
uh,	  brother,	  
brother,	  uh,	  
son?	  
	  	   	  	   	  	  
4	   Author	   walad,	  ooooh	  
walad,	  mmhmm,	  
uhm,	  walad	  uhm,	  
walad	  uhm,	  uh,	  
kayf	  naqūl	  
watch?	  I	  forgot	  
son,	  oooh,	  son,	  
mmhmm,	  uhm,	  
son,	  uhm,	  son,	  
uhm,	  uh	  how	  do	  
you	  say	  watch?	  I	  
forgot.	  	  
	  	   	  	   	  	  
5	   Paul	   uh.	  sāʿa	   uh	  hour	   	  	   	  	   	  	  
6	   Author	   no	  that's	  the	  
hour	  watch.	  Like	  
to	  watch?	  
no	  that's	  the	  
hour	  watch.	  Like	  
to	  watch?	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7	   Paul	   oh	  to	  watch.	  
Uhm,	  *shahada?	  
*Shahada.	  
oh	  to	  watch.	  
Uhm.	  To	  watch?	  
To	  watch.	  	  
	  	   	  	   	  	  
8	   Author	   *shaha-­‐	  
*shahada?	  Ok.	  
*Shaaa-­‐	  
to	  wa-­‐	  watch?	  
Ok.	  Waaaa-­‐	  
	  	   	  	   	  	  
9	   Paul	   *shahada	  	   to	  watch	   	  	   	  	   	  	  
10	   Author	   oh.	  *Shaha-­‐	  
*shaha-­‐	  ok	  so	  
*shahadūn?	  So	  
hum	  *shahadūn?	  
No.	  walad	  
yushāhid	  uhm,	  
akhūhu,	  uhm,	  
*ashrab	  *mayya.	  	  
oh	  wa-­‐	  waa-­‐	  ok	  
so	  watchen-­‐	  so	  
they	  watching?	  
No.	  son	  he	  
watches	  uhm,	  
his	  brother,	  
uhm,	  drink	  
water.	  
	  	   	  	   	  	  
11	   Paul	   uhm,	  ukt	  wa-­‐ukt,	  
uh	  *yaskūn	  fī	  
maṣr.	  Uh,	  uh	  
walad,	  *taskūn	  fī	  
sūrīā	  
uh,	  sister	  and	  
sister,	  uh	  they	  
live	  in	  Egypt.	  Uh,	  
uh,	  son,	  he	  lives	  
in	  Syria.	  	  
	  	   	  	   	  	  
12	   Author	   sūrīā.	  Mhmm.	  
wa-­‐hādhā	  akh	  
*taskūn	  fī	  maṣr	  
uumm,	  ayḍan?	  
(wait	  10	  second)	  
Also?	  	  
Syria.	  Mmhmm.	  
and	  this	  is	  a	  
brother	  lives	  in	  
Egypt	  uumm,	  
also?	  (wait	  10	  
seconds)	  Also?	  
waited	   10	  
seconds	   after	  
saying	   also	   to	  
get	  
confirmation	  
of	   vocabulary	  
word	   from	  
Paul	   but	  
nothing	  came.	  
	  	   	  	  
13	   Author	   uuum,	  wa-­‐	  uh	  
hādhā	  ummm	  
maʿa	  hādhā	  
rajul?	  (7	  second	  
pause,	  waiting)	  
ṣaḥḥ?	  maʿa	  
hādhā?	  Pause	  for	  
3	  seconds	  
(waiting)	  who.	  
uuum,	  and	  uh	  
this	  ummm,	  with	  
this	  man?	  (7	  
second	  pause,	  
waiting	  for	  
response)	  right?	  
With	  this?	  (3	  
second	  pause,	  
waiting	  for	  
response)	  who.	  
I	  was	   thinking	  
the	   word	   I	  
used	   for	   who	  
was	   wrong,	  
but	   I	   couldn't	  
remember	  the	  
correct	   word.	  
So	   I	   was	  
hoping	   Paul	  
was	   going	   to	  
confirm,	   or	  
give	   me	   the	  
correct	  word	  
	  	   	  	  
14	   Paul	   uummm	   uummm	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15	   Author	   mā	  hādhā	  rajul.	  
lā	  akh.	  lā	  walad.	  
5	  second	  pause.	  
Eh,	  ʿamm?	  
ʿammuhu?	  Like	  
their	  uncle?	  
with	  this	  is	  a	  
man.	  Not	  
brother.	  Not	  
son.	  (5	  second	  
pause,	  waiting).	  
Eh,	  uncle?	  His	  
uncle?	  Like	  their	  
uncle?	  
	  	   I	   switched	   to	  
english	  
because	   I	  
wasn't	  sure	  of	  
the	  
vocabulary	  
word,	   and	   I	  
wasn't	  getting	  
any	  recasts	  or	  
feedback	  from	  
Paul	  
	  	  
16	   Paul	   Oh.	  	   oh.	  	   	  	   	  	   	  	  
17	   Author	   Maybe	  …	  is	  it	  
ʿamm?	  
Maybe	  …	  is	  it	  
uncle?	  
	  	   	  	   	  	  
	  	   	  	   We	  flip	  through	  
the	  book	  to	  
figure	  out	  the	  
word	  for	  "uncle"	  
	  	   	  	   	  	   	  	  
18	   Author	   I	  know	  how	  to	  
spell	  it	  but	  I	  can't	  
remember	  how	  
to	  say	  it.	  
I	  know	  how	  to	  
spell	  it	  but	  I	  can't	  
remember	  how	  
to	  say	  it.	  
	  	   am	  I	  matching	  
his	   lack	   of	  
confidence?	   Is	  
this	   a	   WOO	  
strategy	   to	  
connect	   w	   a	  
person?	   I	  
know	   the	  
word,	  it's	  clear	  
that	  I	  know	  it.	  
Was	   trying	   to	  
elicit	   from	  
Paul	   some	  
kind	   of	  
response?	  
	  	  
19	   Author	   ʿan	  	   aaa	   I	   was	  
practicing	   the	  
sound	   that	   is	  
difficult	   in	   the	  
word	  uncle	  
	  	   	  	  
	  	   action	  by	  
Paul	  
Paul	  looks	  
through	  the	  book	  
	  	   	  	   	  	   	  	  
20	   Paul	   Yeah.	  ʿamm.	   yeah.	  Uncle.	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21	   Author	   ʿamm.	  Ah!	  ʿamm.	  
Mmhmm.	  
uncle.	  Ah!	  Uncle.	  
Mmhmm.	  
said	   with	  
more	  
confidence.	  	  
Gave	   myself	  
additional	  
confirmation	  
with	  
mmhmm.	  
	  	   	  	  
23	   Author	   uhm	  uh…..	  hādhā	  
rajul	  uhm	  
ʿammuhu	  
ʿammuhum?	  
Maybe?	  
uhm,	  uh…this	  is	  
a	  man,	  uhm,	  his	  
uncle	  their	  
uncle?	  Maybe?	  
	  	   	  	   	  	  
24	   Paul	   naʿam	   yes.	   	  	   	  	   	  	  
25	   Author	   akh	  uh	  *waḥīd	  
akhūhu.	  ṣaḥḥ?	  
Or	  walad?	  Mmm	  
walad?	  
brother	  uh	  
lonely	  his	  
brother.	  right?	  
Or	  son?	  Mmmm	  
son?	  
	  	   	  	   	  	  
26	   Paul	   uhm	  	  	   uhm	  	   	  	   	  	   	  	  
27	   Author	   wa	  -­‐	  lad	  	   s-­‐on	   	  	   	  	   	  	  
28	   Author	   walad.	  Waladuhu	  
wa-­‐akhūhu	  akh	  
walad	  uuh	  ʿamm.	  
Uhm.	  For	  these	  
two	  
son.	  His	  son	  and	  
his	  brother.	  
Brother	  son	  uuh	  
uncle.	  Uhm.	  For	  
these	  two.	  
	  	   	  	   	  	  
	  	   	  	   pointing	  to	  the	  
men	  in	  the	  
picture	  	  
	  	   	  	   	  	   	  	  
29	   Author	   uhm,	  et,	  wa-­‐,	  
uhm,	  uuhhh,	  
zawj-­‐at-­‐uhu,	  
zawjatuhu,	  
taskun	  fī	  maṣr,	  
uhm,	  maʿa	  
akhūhu,	  maʿa	  
…hmm…et	  wa-­‐	  
uh,	  uh	  wa-­‐akh	  
uhm,	  uhhhm,	  lā,	  
uhm….	  
uhm,	  and,	  and,	  
uhm,	  uuhhh,	  h-­‐
is-­‐w-­‐ife,	  his	  wife,	  
lives	  in	  Egypt,	  
uhm	  with	  his	  
brother,	  
with…hmmm…a
nd	  and	  uh,	  uh,	  
and	  brother	  
uhm,	  uhhhm,	  
no,	  uhm…	  
	  	   	  	   	  	  
30	   Author	   hādhā	  uhm,	  akh	  
um	  *lak	  ukht	  fī	  
maṣr.	  
this	  uhm,	  
brother,	  um,	  you	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have	  sister	  in	  
Egypt.	  
31	   Paul	   ok	   ok	   	  	   	  	   	  	  
32	   Author	   ukht?	  ṣaḥḥ?	  His	  
sister?	  
sister?	  Right?	  His	  
sister?	  
	  	   	  	   	  	  
33	   Paul	   Oh!	   oh!	   	  	   	  	   	  	  
34	   Author	   mmhmm.	  Fī	  
maṣr.	  
mmhmm.	  In	  
Egypt.	  	  
	  	   	  	   	  	  
35	   Paul	   okay.	  Uummm…	   okay.	  Uummm…	   	  	   	  	   	  	  
36	   Paul	   walad	  fī	  um,	  
jaysh.	  Um	  
son	  in	  um,	  army.	  
Um	  	  
	  	   	  	   	  	  
37	   Author	   Ah!	  Mhmm	   Ah!	  Mhmm.	  	   	  	   	  	   the	   kind	   of	  
confirmation	  
I	   give	   to	   my	  
students.	  	  
38	   Paul	   uh.	   uh.	  	   	  	   	  	   	  	  
	  	   	  	   waits	  for	  10	  
seconds,	  flips	  
through	  books	  
	  	   	  	   	  	   	  	  
39	   Paul	   Walad	  *kūran	  
jaysh	  
son	  wun	  army	   	  	   	  	   	  	  
40	   Author	   *Kūran?	   wun?	   	  	   	  	   	  	  
41	   Paul	   uhm,	  he	  was	  
(points	  to	  word	  
in	  book)	  
uhm,	  he	  was	  
(points	  to	  word	  
in	  book)	  
	  	   	  	   	  	  
42	   Author	   Ah!	  Oh,	  uhuh,	  ok.	  
Oooh,	  uh,	  *kūran	  
ḍābiṭ.	  ḍābiṭ	  is,	  
um,	  uh,	  officer	  
Ah!	  Oh,	  uhuh,	  
ok.	  Oooh,	  uh,	  
wun	  officer.	  
Officer	  is,	  um,	  
uh,	  officer	  
I	   decided	   to	  
say	  right	  away	  
what	   ḍābiṭ	  
(officer)	  
meant	  
because	   I	  
could	   tell	   he	  
was	  unsure.	  	  
	  	   	  	  
43	   Paul	   oh	  ok.	   oh	  ok.	  	   	  	   	  	   	  	  
44	   Author	   uh,	  walad	  *kūn?	  
*Kū…*kūn?	  
Uuuh,	  	  
uh,	  son	  wu?	  
Wu..wuu?	  
	  	   	  	   	  	  
45	   Paul	   uuh,	  *kūran	   uuh,	  woon.	   	  	   	  	   	  	  
46	   Author	   uh	  *kan-­‐?	  Oh	  
*kan-­‐,	  kāna	  
uh	  waa-­‐?	  Oh	  
waa-­‐,	  was.	  
	  	   	  	   	  	  
47	   Paul	   oh.	  kāna.	  sorry	   oh.	  Was.	  sorry	   	  	   	  	   	  	  
	   59	  
48	   Author	   no	  it's	  ok.	  
*Waḥid	  kāna	  
ḍābiṭ	  fī	  al-­‐jaysh	  
no	  it's	  ok.	  One	  
was	  officer	  in	  
the	  army.	  
	  	   then	   I	   used	  
wahad	   (one)	  
instead	   of	  
walad	  (son).	  	  
	  	  
49	   Author	   uhm,	  wa-­‐	  uhm,	  
akhūhu,	  ṣaḥḥ?	  I	  
don't	  know	  
uhm,	  and	  uhm,	  
his	  brother	  
right?	  I	  don't	  
know	  
	  	   	  	   	  	  
50	   Paul	   oh	   oh	   	  	   	  	   	  	  
51	   Author	   uhm,	  ehm,	  uhm,	  
ukht,	  ukhtahum	  
ukhtīhum	  uhm	  fī	  
maṣr.	  Uhm	  
taʿmal	  fī	  jāmiʿah	  
uhm	  taʿmal	  fī	  
jāmʿat	  uhm	  	  	  	  	  
wa-­‐hiya	  
*mutakhaṣṣiṣ-­‐	  
mutakhaṣṣiṣah	  
uhm,	  fī	  
mmmmm,	  
kombīūtur.	  Wa-­‐	  
uhm,	  mmmm,	  
hm.	  	  
uhm,	  ehm,	  uhm,	  
sister,	  their	  
sister,	  their	  
sister	  uhm	  in	  
Egypt.	  Uhm,	  she	  
works	  in	  
university	  uhm	  
she	  works	  in	  a	  
university	  uhm,	  
and	  she	  speciali-­‐	  
specializes	  uhm	  
in	  mmmmm	  
computers.	  And	  
uhm,	  mmm,	  hm.	  	  
	  	   	  	   	  	  
52	   Paul	   uhm.	  I	  don't	  have	  
anything	  else	  
uhm.	  I	  don't	  
have	  anything	  
else.	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Appendix	  D:	  Transcription	  of	  Data:	  Participant	  3:	  Jeanne	  (Instructor)	  
	  	   	  	   	  	   	  	   Introspection:	  	   	  	   	  	  
Line	   Speaker	   Transliteration	   English	   Concurrent	   Immediate	   Delayed	  
1	   Author	   uuuh,	  um,	  I	  don't	  
think	  I	  know	  the	  
word	  for	  dance.	  It's	  
ok.	  Uh.	  hiya	  …	  
uuuh,	  um,	  I	  
don't	  think	  I	  
know	  the	  word	  
for	  dance.	  It's	  
ok.	  Uh,	  she	  
	  	   	  	   	  	  
2	   Instructo
r	  
(Jeanne)	  
rāqiṣa	   dancer	   	  	   	  	   	  	  
3	   Author	   rāqiṣa	   dancer	   	  	   	  	   	  	  
4	   Jeanne	   yarquṣ	   to	  dance	   	  	   	  	   	  	  
5	   Author	   yarquṣ	   to	  dance	   	  	   	  	   	  	  
6	   Jeanne	   mmhmm	   mmhmm	   	  	   	  	   	  	  
7	   Author	   ok.	   ok	   	  	   	  	   	  	  
8	   Author	   uh,	  hum	  uh	  
yarquṣun?	  
uh,	  hum	  uh	  they	  
dance	  
	  	   	  	   	  	  
9	   Jeanne	   mmhmmm	   mmhmm	   	  	   	  	   	  	  
10	   Author	   uuuuuuuh,	  uh,	  al-­‐
mūsīqā	  ʿarabiyy?	  
uuuuuuh,	  uh,	  
the	  music	  
arabic?	  
	  	   	  	   	  	  
11	   Jeanne	   mmhmmm	   mmmhmmm	   	  	   	  	   	  	  
12	   Author	   um,	  hiya,	  uh	  ismuhā	  
Sanaz.	  
um,	  her,	  uh	  her	  
name	  is	  Sanaz	  
question	  
intonation	   on	  
ismuhā	   to	  
make	   sure	   I	  
was	   using	   it	  
right	  
	  	   	  	  
13	   Jeanne	   mmhmmm	   mmhmmm	   	  	   	  	   	  	  
14	   Author	   wa-­‐huwa	  ismuhu	  
Chad.	  
and	  his	  name	  is	  
Chad.	  	  
I	  speak	  quicker	  
here	  because	  I	  
felt	   like	   I	   was	  
using	   correct	  
grammar,	  and	  
I	   had	   some	  
confidence	  
	  	   	  	  
15	   Jeanne	   mmhmmm	   mmhmmm	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16	   Author	   uh,	  huwa	  (pause	  for	  
5	  seconds)	  uh,	  
āmrīkī?	  
uh,	  he	  (pause	  for	  
5	  seconds)	  uh,	  is	  
american?	  
I	   paused	   here	  
because	   I	  was	  
trying	   ot	  
decide	  what	  to	  
say,	   I	  was	   not	  
searching	   for	  
a	   vocabulary	  
word.	   This	  
happens	  often	  
throughout	  
this	  recording.	  
	  	   	  	  
17	   Jeanne	   mumtāz	   excellent	   	  	   	  	   	  	  
18	   Author	   uh	  wa-­‐hiya	  min	  
mmmmmm	  
maghrib?	  
uh,	  and	  she	  is	  
from	  
mmmmmm	  
Morocco?	  
	  	   	  	   	  	  
19	   Jeanne	   min	  al-­‐maghrib?	   from	  Morocco?	   	  	   	  	   	  	  
20	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
21	   Jeanne	   hiya	  maghribiyya?	   she	  is	  
Moroccan?	  
	  	   	  	   	  	  
22	   Author	   hiya	  maghribiyya.	  
Mhmm.	  ṣaḥḥ.	  
She	  is	  Moroccan.	  
Mhmm.	  Right.	  
	  	   	  	   	  	  
23	   Jeanne	   jamīl	   Beautiful.	   	  	   	  	   	  	  
24	   Author	   uuuuh…	   uuuh…	   	  	   	  	   	  	  
25	   Jeanne	   ayna	  humā?	   Where	  are	  they?	   	  	   	  	   	  	  
26	   Author	   ayna	  humā?	  Aaah!	  
Hum	  fī	  madīnat	  al-­‐	  
ribāṭ.	  
Where	  are	  they?	  
Aaah!	  They	  are	  
in	  the	  city	  of	  
Rabat.	  
	  	   	  	   	  	  
27	   Jeanne	   ribāṭ?	   Rabat?	   	  	   She	   rolled	   the	  
hard	   here	  
longer	   than	  
she	   had	   in	  
class	   (I	   think)	  
she	   was	  
recasting	   my	  
pronunciation	  
here	  because	  I	  
keep	  
pronouncing	  
my	   "r"	   like	   in	  
french	   (a	  
sound	   that	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persists	  
throughout	  
all	   of	   my	  
recordings.	  
Future	  
research?)	  
28	   Author	   al-­‐ribāṭ?	   Rabat.	   	  	   	  	   	  	  
	  	   	   I	  was	  thinking	  I	  was	  
fixing	  it…but	  upon	  
listening,	  not	  so	  
much.	  
	  	   	  	   	  	   	  	  
29	   Jeanne	   hum	  fī	  al-­‐maghrib?	   They	  are	  in	  
Morocco?	  
	  	   	  	   	  	  
30	   Author	   mmhmm	   mmhmm	   I	   used	  
mmhmm	  
because	   I	  
couldn't	  
remember	  
how	   to	   say	  
MSA	   "yes"	  
(naʿam),	   I	  
could	   only	  
remember	  
egyptian	  
dialect	   for	   yes	  
"aiwa"	   and	   I	  
didn't	  want	  to	  
use	   it	  because	  
she	   always	  
corrects	   that	  
when	   I	   use	   it,	  
and	   so	   I	   was	  
nervous	   to	  
have	   her	  
correct	   me	  
with	   that	  
word.	  	  
	  	   	  	  
31	   Jeanne	   jamīl.	  mumtāz.	  Fī	  
ayy	  shāriʿ	  fī	  al-­‐	  ribāṭ?	  
Beautiful.	  
Excellent.	  In	  
which	  street	  in	  
Rabat?	  
	  	   	  	   	  	  
32	   Author	   ayya	  shāriʿ?	  Um,	  	   which	  street?	  
Um,	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33	   Jeanne	   hādhā	  hunā,	  hādhā	  
shāriʿ	  
This	  one	  here,	  
this	  street	  
	  	   	  	   	  	  
34	   Author	   ah	  mhmm.	  shāriʿ	   ah	  mhmm.	  
Street	  
	  	   	  	   	  	  
35	   Jeanne	   mā	  ism	  al-­‐shāriʿ?	   What	  is	  the	  
name	  of	  the	  
street?	  
	  	   	  	   	  	  
36	   Author	   oh	  mm…al-­‐shāriʿ	  
ismuhu	  
oh	  mm…the	  
street	  is	  named	  
(masc)	  
	  	   	  	   	  	  
37	   Jeanne	   mhmm	   mhmm	   	  	   	  	   	  	  
38	   Author	   ismuhā?	   named	  (fem)?	   	  	   	  	   	  	  
39	   Jeanne	   ismuhu.	   named	  (masc)	   	  	   	  	   	  	  
40	   Author	   ismuhu.	  Um,	  	  uh.	  
Main	  Street.	  
named	  (masc).	  
Um,	  uh.	  Main	  
Street.	  
I	   paused	   here	  
because	   I	  was	  
trying	   to	  
decide	  what	  to	  
say,	   I	  was	   not	  
searching	   for	  
a	   vocabulary	  
word.	   This	  
happens	  often	  
throughout	  
this	  recording.	  
	  	   	  	  
41	   Jeanne	   mumtāz.	  Main	  
Street	  fī	  al-­‐ribāṭ.	  
excellent.	  Main	  
Street	  in	  Rabat.	  	  
	  	   	  	   	  	  
42	   Author	   (laughs)	  wa-­‐	  um,	  
huwa	  umm,	  *lak?	  
Uh	  ukht?	  
(laughs)	  and	  um,	  
he	  umm,	  you	  	  
have?	  Uh,	  
sister?	  
I	   was	   unsure	  
of	  "lek"	  in	  this	  
instance.	   I	  
couldn't	  
remember	   the	  
correct	  
possessive	  
suffix,	   and	  
was	   hoping	  
for	  a	  recast.	  	  
	  	   	  	  
43	   Jeanne	   lahu	  ukht.	   He	  has	  a	  sister.	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44	   Author	   mmhmm.	  Ukht.	  
Uuh,	  hunā?	  	  
mmhmm.	  Sister.	  
Uuh,	  here?	  
I	  was	  using	  the	  
word	   henna	  
here,	   it	   was	   a	  
vocabulary	  
word	   that	   I	  
wasn't	  sure	  of,	  
but	   I	   guessed	  
meant	   "here"	  
(because	   I	  
know	   it	   in	   the	  
egyptian	  
dialect),	   and	   I	  
used	   the	  
egyptian	  
pronunciation	  
first	   "henna",	  
and	   was	  
hoping	  for	  her	  
to	   recast	   the	  
correct	  
pronunciation
.	  
	  	   	  	  
45	   Jeanne	   hunā	   Here	   	  	   	  	   	  	  
46	   Author	   hunā.	  Uuuh…	   Here.	  Uuuh…	   	  	   	  	   	  	  
47	   Jeanne	   mādhā	  tafʿal	  hiya?	  	   What	  is	  she	  
doing?	  
	  	   	  	   	  	  
48	   Author	   hm?	   hm?	   	  	   	  	   	  	  
49	   Jeanne	   mādhā	  tafʿal?	   What's	  she	  
doing?	  
	  	   	  	   	  	  
50	   Author	   aaah!	  Hu	  -­‐	  uh,	  hiya	  
tafʿal	  uuh...	  huwa	  
aaa!	  Sh-­‐-­‐	  uh,	  she	  
is	  doing	  uuuh…	  
he	  	  
I	  made	  a	  hand	  
gesture	  
indicating	  
"taking	   a	  
picture"	   then	  
pointed	  to	  the	  
people	   in	   the	  
picture	   and	  
said	   huwa	  
(him).	  
	  	   	  	  
51	   Jeanne	   hiya	  ukhtuhu,	  ṣaḥīḥ?	   she	  is	  his	  sister,	  
right?	  
	  	   	  	   	  	  
52	   Author	   mmhmm	   mmhmm	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53	   Jeanne	   ṭayyib,	  hiya	  tafaʿal	  
hādhā	  maʿa	  al-­‐
kāmirā	  
ok.	  She's	  doing	  
this	  with	  her	  
camera.	  
	  	   	  	   	  	  
54	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
55	   Jeanne	   hal	  taʿrifīna	  
tatadhakkarīn	  al-­‐ism	  
li-­‐hādhā	  shay:	  al-­‐	  
ṣūrah…al-­‐	  
do	  you	  know	  
what	  the	  name	  
is	  of	  this	  thing:	  
the	  picture?	  
	  	   	  	   	  	  
56	   Author	   ṣūrah?	   picture?	   	  	   	  	   	  	  
57	   Jeanne	   hiya	  ta’khudh	  ṣūrah.	  
ṣaḥīḥ?	  
she	  takes	  a	  
picture.	  Right?	  
	  	   	  	   	  	  
58	   Author	   ta’khudh?	   takes?	   	  	   	  	   	  	  
59	   Jeanne	   mmm	  ta’	  -­‐	  khudh	   mmm.	  T-­‐akes	   	  	   	  	   	  	  
60	   Author	   ta’	  -­‐	  khudh	   T-­‐akes	   	  	   	  	   	  	  
61	   Jeanne	   ta’khudh	  ṣūrah	   takes	  a	  picture	   	  	   	  	   	  	  
62	   Author	   oh	  ta’khudh	  ṣūrah	   Oh!	  Takes	  a	  
picture	  
	  	   	  	   	  	  
63	   Jeanne	   mmhmm	   mmhmm	   	  	   	  	   	  	  
64	   Author	   uuuh,	  um,	  uh…..	   uuuh,	  um,	  uh	  ….	   	  	   	  	   	  	  
65	   Author	   *akhūhu.	  akhūhā?	   his	  brother.	  Her	  
brother?	  
I	   wasn't	   sure	  
which	   form	   to	  
use	   for	   "her	  
brother"	   -­‐	   so	   I	  
used	   akhūhu,	  
but	  as	  soon	  as	  
I	   said	   it	  
realized	   my	  
mistake,	   but	  
still	   used	   the	  
question	  
intonation	  
when	   I	  
corrected	  
myself	   to	   get	  
confirmation.	  
	  	   	  	  
66	   Jeanne	   naʿam!	   yes!	   	  	   	  	   	  	  
67	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
68	   Jeanne	   naʿam.	  mumtāz.	   yes.	  Excellent.	   	  	   	  	   	  	  
69	   Author	   mhmm	   mmhmm	   	  	   	  	   	  	  
70	   Jeanne	   ṭayyib,	  Chad,	  hal	  
yaʿrif	  Sanaz?	  
OK,	  Chad,	  does	  
he	  know	  Sanaz?	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71	   Author	   uuuh,	  lā.	  uh	  lā,	  uhm,	  	  
*taʿrif	  no	  lā	  yaʿrif	  
Sanaz	  uh,	  uhm,	  	  
uuuh,	  no.	  uh,	  no,	  
uhm,	  you	  know,	  
no	  no	  he	  knows	  
Sanaz	  uh,	  um	  
	  	   	  	   	  	  
72	   Jeanne	   wa-­‐hiya	   and	  her	  	   	  	   	  	   	  	  
73	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
74	   Jeanne	   li-­‐mādhā	  tarquṣ?	  Fī	  
al-­‐shāriʿ?	  
why	  is	  she	  
dancing?	  In	  the	  
street?	  
	  	   	  	   	  	  
75	   Author	   mādhā	  *taqū?	   what	  dan-­‐?	   	  	   	  	   	  	  
76	   Jeanne	   li-­‐mādhā	  	   why	  	  	   	  	   	  	   	  	  
77	   Author	   li-­‐mādhā	  …	   why	  	  	   	  	   	  	   	  	  
78	   Jeanne	   Bi-­‐sabab	   because	  	  	   	  	   	  	   	  	  
79	   Author	   ooh,	  mmm,	  hiya	  
uhm,	  hiya	  uh,	  hmm,	  
*bina-­‐	  uuuh,	  	  
ooh,	  mmm,	  she,	  
uhm,	  she,	  uh,	  
hmmm,	  bec-­‐,	  
uuuh	  
	  	   	  	   	  	  
80	   Jeanne	   hiya	  saʿīdah?	   is	  she	  happy?	   	  	   	  	   	  	  
81	   Author	   hiya	  saʿīdah?	   is	  she	  happy?	   	  	   	  	   	  	  
82	   Jeanne	   aw	  hal	  lahā	  ḥaflat	  
zawāj?	  
or	  does	  she	  have	  
a	  wedding	  
ceremony?	  
	  	   	  	   	  	  
83	   Author	   oohh…	   oohh	  …	   	  	   	  	   	  	  
84	   Jeanne	   aw	  hal	  al-­‐yawm	  ʿīd	  fī	  
al-­‐maghrib?	  
Or	  is	  today	  a	  
holiday	  in	  
Morocco?	  
	  	   	  	   	  	  
85	   Author	   oooh!	   oooh!	   I	   finally	  
understood	  
what	   she	   was	  
getting	   at	  
here.	  
	  	   	  	  
86	   Jeanne	   hal	  hiya	  fannāna?	  
taʿmal	  maʿa	  al-­‐raqṣ?	  
Li-­‐mādhā?	  
is	  she	  an	  artist	  
working	  as	  a	  
dancer?	  What?	  
	  	   	  	   	  	  
87	   Author	   uhm,	  Sanaz	  
uhmmmm…	  
uhm,	  Sanaz	  
uhmmmm…	  
	  	   	  	   	  	  
88	   Author	   hiya	  uuummm,	  uh,	  
ah	  I	  forgot	  the	  word	  
for	  dance…taa…uh	  
She	  uummm,	  uh,	  
ah	  I	  forgot	  the	  
word	  for	  
dance…daa..uh	  
I	   was	   so	  
frustrated	   I	  
forgot	   the	  
word	   for	  
dance.	  
	  	   	  	  
89	   Jeanne	   tarquṣ	   dances	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90	   Author	   tarquṣ.	  hiya	  tarquṣ.	  
Um,	  uh,	  hiya	  taʿmal	  
uh…*aqruṣ?	  
*yaqruṣ?	  Ehm…	  
dances.	  She	  
dances.	  Um,	  uh,	  
she	  word	  uh,	  a	  
dan-­‐?	  He	  dan?	  
Ehm…	  
Here	   I'm	  
realizing	  that	  I	  
don't	   know	  
the	   noun	  
"dancer"	  and	  I	  
try	   to	   use	   the	  
verb	   form	   but	  
take	  away	  the	  
pronoun	  prefix	  
on	  the	  word.	  	  
	  	   	  	  
91	   Author	   rāqiṣa?	   dancer?	   	  	   	  	   	  	  
92	   Jeanne	   rāqiṣa.	  	   dancer.	   	  	   	  	   	  	  
93	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
94	   Jeanne	   rāqiṣa	   dancer.	   	  	   	  	   	  	  
95	   Author	   uhm,	  uh,	  wa-­‐	  uhm,	  
no	  rāqiṣa	  fī	  mmm	  
uh,	  jāmiʿat	  
uhm,	  uh,	  and	  
uhm,	  no	  dancer	  
in	  mmm	  uh,	  
university	  
	  	   	  	   	  	  
96	   Jeanne	   fī	  al-­‐jāmiʿat?	  ṭayyib	  
wa-­‐hal	  huwa	  ustādh	  
fī	  al-­‐	  jāmiʿah?	  
in	  the	  
university?	  OK	  
and	  is	  he	  a	  
professor	  in	  the	  
university?	  
	  	   	  	   	  	  
97	   Author	   lauging	  uh,	  um,	  let's	  
see	  
um,	  let's	  see	   	  	   	  	   	  	  
98	   Author	   huwa	  ustādh?	   is	  he	  a	  
professor?	  
	  	   	  	   	  	  
99	   Jeanne	   naʿam!	   yes	   	  	   	  	   	  	  
100	   Author	   fī	  al-­‐	  jāmiʿah?	  	  Oh.	  
Mm,	  uhm	  	  
in	  the	  
university?	  Oh.	  
Mm,	  uhm.	  	  
	  	   	  	   	  	  
101	   Jeanne	   fī	  jāmiʿat	  al-­‐	  ribāṭ.	   in	  the	  university	  
of	  Rabat	  
	  	   	  	   	  	  
102	   Author	   ribāṭ?	  Uhm,	  sure	  uh,	  
*hiya	  ustādh	  um,	  uh,	  
yudarris	  al-­‐adab	  
*injlīziyy?	  
Rabat?	  Uhm,	  
sure	  uh,	  she	  is	  a	  
professor	  um,	  
uh,	  he	  teaches	  
english	  
literature?	  
	  	   	  	   	  	  
103	   Jeanne	   ah,	  mumtāz.	  al-­‐’ān	  
kull	  	  al-­‐asātidhah	  
yudarrisūn	  al-­‐
ah,	  excellent.	  
now	  all	  the	  
teachers	  teach	  
english.	  Ok	  she	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injlīziyy.	  ṭayyib	  hiya	  
taʿmal	  rāqiṣa.	  
works	  as	  a	  
dancer.	  
104	   Author	   mhmm	   mmhmm	   	  	   	  	   	  	  
105	   Jeanne	   ṣaḥīḥ?	   right?	   	  	   	  	   	  	  
106	   Author	   ṣaḥīḥ	   right.	   	  	   	  	   	  	  
107	   Jeanne	   hal	  ʿindahā	  filūs?	   does	  she	  need	  
money?	  
	  	   	  	   	  	  
108	   Author	   ooh.	  Uh	  hiya	  uhm	  
uh,	  rāqiṣa	  
ooh.	  Uh.	  She	  
uhm,	  uh,	  is	  a	  
dancer	  
	  	   	  	   	  	  
109	   Jeanne	   mmhmm	   mmhmm	  	   	  	   	  	   	  	  
110	   Author	   uhmmmm,	  uhm,	  lā	  
uhm.	  Hm	  hiya	  uhm,	  
ʿindaki	  filūs?	  
uhmmmm,	  uhm,	  
no	  uhm.	  Hm	  she,	  
uhm,	  you	  have	  
money?	  
	  	   	  	   	  	  
111	   Jeanne	   ʿindahā	   she	  has	   	  	   	  	   	  	  
112	   Author	   wa-­‐	  *an-­‐	  ʿindahā	   and	  she	  ha	  -­‐	  has	   	  	   	  	   	  	  
113	   Jeanne	   mmhmm	   mmhmm	   	  	   	  	   	  	  
114	   Author	   uhm,	  uh	  filūs	   uhm,	  uh	  money	   	  	   	  	   	  	  
115	   Jeanne	   mmhmm	   mmhmm	  	   	  	   	  	   	  	  
116	   Author	   wa-­‐lā	  *yaḥtā-­‐-­‐-­‐-­‐	  no	  
taḥtāj	  
and	  no	  he	  nee-­‐	  
no	  she	  needs	  
	  	   	  	   	  	  
117	   Jeanne	   mmhmm	   mmhmm	   	  	   	  	   	  	  
118	   Author	   uuuhhmmm…uh	  
raqaṣ	  
uuuhhmmm…uh	  
dance	  
	  	   	  	   	  	  
119	   Jeanne	   mmhmm	  	   mmhmm	   	  	   	  	   	  	  
120	   Author	   uhm,	  	  uh……	   uhm,	  uh…..	   	  	   	  	   	  	  
121	   Jeanne	   li-­‐l-­‐filūs?	   in	  order	  to	  have	  
money?	  
	  	   	  	   	  	  
122	   Author	   li-­‐l-­‐filūs.	  	   in	  order	  to	  have	  
money?	  
	  	   	  	   	  	  
123	   Jeanne	   idhan	  hiya	  lā	  tarquṣ	  
li-­‐l-­‐filūs?	  
so	  she	  doesn't	  
dance	  for	  
money?	  
	  	   	  	   	  	  
124	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
125	   Jeanne	   hiya	  tarquṣ	  li’annahā	  
tuḥibb	  al-­‐raqṣ.	  
she	  dances	  
because	  she	  
likes	  to	  dance	  
	  	   	  	   	  	  
126	   Author	   ṣaḥḥ	   right	   	  	   	  	   	  	  
127	   Jeanne	   faqaṭ	   	  only	   	  	   	  	   	  	  
	   69	  
128	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
129	   Jeanne	   mumtāz	   excellent	   	  	   	  	   	  	  
130	   Jeanne	   ṭayyib,	  kallimīnī	  ʿan	  
hā’	  ulā’i	  hunā:	  man	  
hum?	  hādhihi	  ukht	  
Chad	  wa-­‐hum	  
ok,	  talk	  to	  me	  
about	  these	  
people	  here.	  
who	  are	  they?	  
This,	  Chad's	  
sister,	  and	  them.	  
	  	   	  	   	  	  
131	   Author	   hum,	  uhm,	  
uuuh…hum,	  min	  
kull,	  uuuuh,	  
minṭaqat	  fī	  uh	  
Maghrib	  
they	  uhm,	  
uuuh…they,	  are	  
from	  every,	  
uuuuh,	  area	  in	  
uh	  Morocco.	  
I	   was	   putting	  
this	   together	  
slowly	  
because	   I	  was	  
confident	   I	  
had	   the	  
vocabulary,	  
but	   I	   was	  
nervous	   I	   was	  
going	   to	  mess	  
it	   up	   as	   I	   said	  
it.	   Sometimes	  
it	   is	   put	  
together	  
correctly	  in	  my	  
head,	   but	  
doesn't	   come	  
out	   the	   way	   I	  
intend	  it	  to.	  	  
	  	   	  	  
132	   Jeanne	   mmhmm	   mmhmm	   	  	   	  	   	  	  
133	   Author	   um,	  uh,	  wa-­‐,	  um,	  
ehm,	  
yu…shā…hi…dūn?	  
uh,	  uh,	  and,	  um,	  
ehm,	  
th...ey...wa…tch
?	  
I	   was	   putting	  
this	   together	  
slowly	  
because	   I	   felt	  
confident	   I	  
knew	   the	  
conjugation,	  
but	   I	   didn't	  
want	   to	   mess	  
it	  up	  by	  saying	  
it	  too	  quickly.	  
	  	   	  	  
134	   Jeanne	   naʿam	   yes	   	  	   	  	   	  	  
135	   Author	   yushāhidūn	  ummm	  
rāqiṣa	  
they	  watch	  
ummm,	  a	  dancer	  
	  	   	  	   	  	  
136	   Jeanne	   mmhmm	   mmhmm	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137	   Jeanne	   yushāhidūn	  al-­‐raqṣ.	   They	  watch	  the	  
dance.	  
	  	   	  	   	  	  
138	   Author	   ehm..	   ehm…	   	  	   	  	   	  	  
139	   Jeanne	   hal	  yuhibbūn	  hādhā	  
al-­‐raqṣ?	  
do	  they	  like	  this	  
dance?	  
	  	   	  	   	  	  
140	   Author	   uuuh,	  ṣaḥḥ	  …	  ṣaḥḥ!	  
Uhm,	  uhm,	  hal,	  no,	  
uhm,	  uh,	  ʿīd,	  uhm,	  
um,	  mm….uh,	  hādhā	  
uhm,	  hādhāhi	  sayara	  
uhm,	  sayara	  al	  ah	  
shoot	  ʿīd	  uhm,	  oh	  
shoot	  
uuuh,	  
right…right!	  
Uhm,	  uhm,	  do,	  
no,	  uhm,	  uh,	  
holiday,	  uhm,	  
um,	  mm…uh,	  
this	  uhm,	  this	  is	  
a	  (fem)	  car	  uhm,	  
car	  ah	  shoot,	  
holiday	  uhm,	  oh	  
shoot	  
	  	   	  	   	  	  
141	   Jeanne	   āntī	  taqṣadīn	  shāriʿ?	   do	  you	  mean	  
street?	  
	  	   	  	   	  	  
142	   Author	   taqṣadīn	  shāriʿ?	   you	  mean	  
street?	  
	  	   	  	   	  	  
143	   Jeanne	   sayyara?	   car?	   	  	   	  	   	  	  
144	   Author	   oh	  lā.	  	  suu-­‐-­‐	  uh,	  
ṣūrah.	  
oh	  no.	  pic-­‐-­‐	  uh,	  
picture	  
	  	   	  	   	  	  
145	   Jeanne	   sūrah.	  	   piiiiicture	   	  	   	  	   	  	  
146	   Author	   ṣūrah!	  hādhihi	  ṣūrah	  
uhm,	  uh,	  oh.	  Uhm,	  
ah	  shoot	  
picture!	  This	  is	  a	  
picture	  uhm,	  uh	  
oh.	  Uhm.	  Ah	  
shoot.	  	  
	  	   	  	   	  	  
147	   Jeanne	   Anā	  mumkin,	  
as’aluki	  ākhar.	  
naḥnu	  naʿrif	  anna-­‐hā	  
tarquṣ	  li-­‐l-­‐ʿamal.	  
ṣaḥīḥ?	  
Maybe	  I	  can	  ask	  
you	  another	  
question?	  We	  
know	  that	  she	  
dances	  to	  work,	  
right?	  
	  	   	  	   	  	  
148	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
149	   Jeanne	   idhan	  hiya	  ākīd	  hiya	  
mumtāzah	  
so	  she	  definitely	  
is	  excellent	  
	  	   	  	   	  	  
150	   Author	   mmhmm	  	   mmhmm	   	  	   	  	   	  	  
151	   Jeanne	   wa-­‐Chad?	  Hal	  
yarquṣ	  jayyidan?	  
and	  Chad?	  Is	  he	  
a	  good	  dancer?	  
	  	   	  	   	  	  
152	   Author	   uuuh	  lā	   uuuh	  no	   	  	   	  	   	  	  
153	   Jeanne	   aw	  laysa	  jayyidan?	   or	  not	  good?	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154	   Author	   lā?	  huwa	  lā	  yaʿrif	  al-­‐
raqṣ?	  
no?	  he	  doesn't	  
know	  how	  to	  
dance?	  
	  	   	  	   	  	  
155	   Author	   um,	  lā.	  uhm.	  Mmm	  	  
huwa	  lā	  *aʿrif	  al-­‐	  
raqṣ	  uhmmm,	  wa-­‐
lākin	  um,	  hi-­‐	  huwa	  
uhmmmm	  uh,	  
*yarqṣ?	  
um,	  no.	  uhm,	  
mmm	  he	  don't	  
know	  the	  dance	  
uhmmm,	  but	  
um,	  sh-­‐	  he	  
uhmmm	  uh,	  he	  
dayces	  
	  	   	  	   	  	  
156	   Jeanne	   yarquṣ?	   he	  dances?	   	  	   	  	   	  	  
157	   Author	   yarquṣ	  uhm	  maʿa	  
Sanaz	  uhm,	  uh,	  uh,	  	  
bi-­‐sabab	  
he	  dances	  um	  
with	  Sanaz	  uhm,	  
uh,	  uh,	  because	  	  
	  	   	  	   	  	  
158	   Jeanne	   mmhmm	   mmhmm	  	   	  	   	  	   	  	  
159	   Author	   Al-­‐	  ʿīd?	   of	  the	  holiday?	   	  	   	  	   	  	  
160	   Jeanne	   Bi-­‐sabab	  al-­‐	  ʿīd	   because	  of	  the	  
holiday	  
	  	   	  	   she	   corrected	  
pronunciation
.	  Interesting.	  
161	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
162	   Jeanne	   mumtāz.	  Bi-­‐l-­‐nisba	  
lahā	  
excellent	  in	  her	  
opinion	  
	  	   	  	   	  	  
163	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
164	   Jeanne	   kayfa	  huwa?	  Hal	  
huwa?	  Bi-­‐l-­‐nisba	  
laha.	  
how	  about	  him?	  
Is	  he?	  In	  her	  
opinion?	  
	  	   	  	   	  	  
165	   Jeanne	   mumtāz?	  Laṭīf?	  
gharīb?	  
excellent?	  
Friendly?	  
Strange?	  
	  	   	  	   	  	  
166	   Author	   mmhmm.	  huwa	  
uhm,	  laṭīf	  wa-­‐	  uhm,	  
ummmmm,	  laṭīf	  wa-­‐	  
uhm,	  …	  
mmhmm.	  He	  
uhm,	  is	  friendly	  
and	  uhm,	  
ummmmmm,	  
friend	  and	  uhm	  
…	  
	  	   	  	   	  	  
167	   Jeanne	   jawʿān?	  taʿbān?	  
jayyid?	  
hungry?	  Tired?	  
Good?	  
	  	   	  	   	  	  
168	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
169	   Jeanne	   saʿīd?	   happy?	   	  	   	  	   	  	  
170	   Author	   oh.	  saʿīd.	  ṣaḥḥ	   oh.	  Happy.	  
Right.	  
	  	   	  	   	  	  
171	   Jeanne	   huwa	  saʿīd?	   he	  is	  happy?	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172	   Author	   mmhmm.	  huwa	  
saʿīd.	  
mmhmm.	  He	  is	  
happy.	  	  
	  	   	  	   	  	  
173	   Jeanne	   hal	  huwa	  faqaṭ	  saʿīd	  
bi-­‐sabab	  al-­‐ʿīd	  aw	  
dā’iman	  saʿīd?	  
is	  he	  actually	  
happy	  because	  
it's	  a	  holiday	  or	  
is	  he	  always	  
happy?	  
	  	   	  	   	  	  
174	   Author	   Dā’iman	  saʿīd	   always	  happy	   	  	   	  	   	  	  
175	   Jeanne	   Da’iman	  saʿīd	   always	  happy	   	  	   	  	   	  	  
176	   Jeanne	   shakhsīyyah	  saʿīdah	   Happy	  person	   	  	   	  	   	  	  
177	   Author	   mmhmm	   mmhmm	  	   	  	   	  	   	  	  
178	   Author	   bi-­‐l-­‐nisbaaa-­‐,	  uh,	  bi-­‐
sabab	  hiya	  *yaskun	  
fī	  al-­‐ribāṭ?	  
in	  her	  opin-­‐,	  uh,	  
because	  she	  
lives	  in	  Rabat	  
	  	   	  	   	  	  
179	   Jeanne	   huwa	  yaskūn	  fī	  al-­‐
ribāṭ	  
he	  lives	  in	  Rabat	   	  	   	  	   	  	  
180	   Author	   laughs	  mmhmm	   laughs	  mmhmm	   	  	   	  	   	  	  
181	   Jeanne	   naʿam.	  Wa-­‐huwa	  
yuḥibb	  al-­‐madīnah?	  
yes.	  And	  does	  he	  
like	  the	  city?	  
	  	   	  	   	  	  
182	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
183	   Jeanne	   mmm.	  Hal	  
yatakallam	  huwa	  al-­‐
ʿarabiyya	  al-­‐
maghribiyya?	  
mmm.	  Does	  he	  
speak	  in	  
Moroccan	  arabic	  
moroccan?	  
	  	   	  	   	  	  
184	   Author	   uuuuhh?	   uuuuuhh?	   	  	   	  	   	  	  
185	   Jeanne	   al-­‐dārijah	   Moroccan	  
dialect	  
	  	   	  	   	  	  
186	   Author	   aah.	  ṣaḥḥ.	  Ehm	  hiya	  
*yatakal-­‐	  tatakallam	  
umm,	  al-­‐ʿarabiyya,	  
wa-­‐al-­‐	  faransiyya,	  
uuuh,	  wa-­‐al-­‐
injlīziyya.	  Bi-­‐sabab	  
huwa	  ustādh	  um,	  no	  
huwa	  yudarris	  al-­‐	  
adab	  al-­‐injlīziyy.	  	  
aaa.	  Right.	  Ehm,	  
she	  he	  spea-­‐,	  
she	  speaks	  
umm,	  arabic	  and	  
french,	  uuuh,	  
and	  english.	  
Because	  of	  he	  is	  
professor,	  no	  he	  
teaches	  english	  
literature.	  	  
	  	   	  	   	  	  
187	   Jeanne	   Al-­‐adab	  al-­‐injlīziyya.	  
Ayna	  yadrus	  al-­‐
ʿarabiyya?	  huwa.	  
(points	  to	  the	  man	  in	  
the	  picture)	  
english	  
literature.	  
Where	  does	  he	  
study	  arabic?	  
Him.	  (points	  to	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the	  man	  in	  the	  
picture)	  
188	   Author	   oh.	  Ehm,	  nafs	  uh,	  
nafs	  *al-­‐jāmiʿat,	  
umm,	  ayn	  huwa	  
*udarris?	  
oh.	  Ehm,	  same,	  
uh,	  same	  
university,	  umm,	  
where	  he	  
teaches?	  
	  	   	  	   	  	  
189	   Jeanne	   ḥaithu	  yudarris	   where	  he	  
teaches.	  
	  	   	  	   	  	  
190	   Author	   mmhmm	   mmhmm	   	  	   	  	   	  	  
191	   Jeanne	   hal	  yuḥibb	  ṣaff	  al-­‐
ʿarabiyya?	  
does	  he	  like	  
arabic	  class?	  
	  	   	  	   	  	  
192	   Author	   mm	  aywa.	  Uh.	  
Mmhmm.	  	  
mm.	  yeah.	  Uh.	  
Mmhmm.	  
	  	   	  	   	  	  
193	   Jeanne	   naʿam	   yes.	  	  	   	  	   	  	   	  	  
194	   Author	   naʿam!	  Mmhmm	   yes!	  Mmhmm.	  	   	  	   	  	   	  	  
195	   Jeanne	   hal	  yaʿmal	  jayyidan	  
fī	  saff	  al-­‐ʿarabiyya?	  
Hal	  huwa	  ṭālib	  
mumtāz?	  
does	  he	  do	  well	  
in	  arabic	  class?	  Is	  
he	  an	  excellent	  
student?	  
	  	   	  	   	  	  
196	   Author	   mmmmm,	  lā	  aʿrif.	   mmmmm,	  I	  
don't	  know.	  
	  	   	  	   	  	  
197	   J&A	   both	  laugh	   both	  laugh	   	  	   	  	   	  	  
198	   Author	   eeehm,	  hu-­‐,	  huwa	  
ehm,	  oh	  I	  don’t	  think	  
I	  know	  that	  word.	  
He	  seems	  silly.	  
Laughs	  
eeehm,	  h-­‐,	  he	  
ehm,	  oh	  I	  don’t	  
think	  I	  know	  
that	  word.	  He	  
seems	  silly.	  
laughs	  
	  	   	  	   	  	  
199	   Jeanne	   huwa	  majnūn	  
shwayy	  
He	  is	  silly.	  	   	  	   	  	   	  	  
200	   Author	   majnūn	  shwayy?	   silly?	   	  	   	  	   	  	  
201	   Jeanne	   mmhmm.	  naʿam.	  	   mmhmm.	  Yes.	   	  	   	  	   	  	  
202	   Author	   huwa	  majnūn	  
shwayy	  
he	  is	  silly.	  	   	  	   	  	   	  	  
203	   Jeanne	   hiya	   she	  	  	   	  	   	  	   	  	  
204	   Author	   mhm	   mhm	   	  	   	  	   	  	  
205	   Jeanne	   maghribiyya	  ṣaḥīḥ?	   moroccan	  right?	   	  	   	  	   	  	  
206	   Author	   ṣaḥḥ	   right	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207	   Jeanne	   hiya	  tatakallam	  al-­‐	  
ʿarabiyya.	  akīd.	  
naʿam?	  
she	  speaks	  
arabic.	  Sure.	  
yes?	  
	  	   	  	   	  	  
208	   Author	   mmhmmm.	  	   mmhmmm.	  	   	  	   	  	   	  	  
209	   Jeanne	   hal	  tatakallum	  
lughāt	  ukhrā?	  
does	  she	  speak	  
other	  
languages?	  
	  	   	  	   	  	  
210	   Author	   oh.	  Mmhmm.	  ṣaḥḥ.	   oh.	  Mmhmm.	  
Right.	  	  
	  	   	  	   	  	  
211	   Jeanne	   ayya	  lughāt?	   which	  
languages?	  
	  	   	  	   	  	  
212	   Author	   uuuh,	  hiya	  uuuuuuh,	  
tatakallam	  um,	  al-­‐	  
*isbān-­‐	  (pause)	  al-­‐	  
isbāniyya?	  
uuuh,	  she	  
uuuuuh,	  she	  
speaks,	  um,	  
spani	  (pause).	  
Spanish?	  
	  	   	  	   	  	  
213	   Jeanne	   mmhmm,	  mmhmm	   mmhmm.	  
Mmhmm.	  	  
	  	   	  	   	  	  
214	   Author	   eeeeh	  wa-­‐al-­‐	  
faransiyya,	  
faransiyya	  uuum,	  
*binis…bi-­‐sabab	  
eeeeh	  and	  
french.	  French,	  
uum,	  be-­‐,	  
because	  of	  
	  	   	  	   	  	  
215	   Jeanne	   mmhmm	   mmhmm	   	  	   	  	   	  	  
216	   Author	   fī	  al-­‐maghrib	  um,	  
*lu…mmm	  
*thal…thalāth,	  uh,	  
thalātha	  lughāt	  
in	  Morocco	  um,	  
la-­‐…mmm,	  
thr…thre,	  uh,	  
three	  
languages?	  
	  	   	  	   	  	  
217	   Jeanne	   naʿam	   yes.	   	  	   	  	   	  	  
218	   Author	   uh	  isbāniyya,	  al-­‐	  
ʿarabiyya,	  al-­‐	  
faransiyya	  
uh	  spanish,	  
arabic,	  french	  
	  	   	  	   	  	  
219	   Jeanne	   Wa-­‐hiya	  tadrus	  āw	  
darasat	  fī	  al-­‐maḍi	  
kānat	  tadrus	  al-­‐	  
isbāniyya	  wa-­‐al-­‐
faransiyya	  fī	  al-­‐
madrasa?	  Fi-­‐l-­‐	  
jāmiʿah?	  Ayn?	  
and	  she	  studies	  
or	  studied	  in	  the	  
past,	  she	  was	  
studying	  spanish	  
and	  french	  in	  
school?	  
University?	  
Where?	  
	  	   	  	   	  	  
220	   Author	   uhm,	  fī-­‐	  uh,	  elle,	  um,	  
elle,	  um,	  no,	  huwa,	  
no	  hiya	  
uhm,	  in	  -­‐	  uh,	  she	  
(french),	  um,	  she	  
	  	   	  	   	  	  
	   75	  
(french),	  um,	  no,	  
he,	  no	  SHE	  
221	   Jeanne	   mmhmm	   mmhmm	   	  	   	  	   	  	  
222	   Author	   um	  *adrus	  al-­‐
faransiyya	  fī	  al-­‐
jāmiʿa	  
um,	  study	  french	  
at	  the	  university	  
	  	   	  	   	  	  
223	   Jeanne	   mmhmm	   mmhmm	   	  	   	  	   	  	  
224	   Author	   wa-­‐al-­‐	  isbāniyya	  fī,	  fī	  
al-­‐	  uh..ah	  shāriʿat?	  
and	  spanish	  in,	  
in	  the,	  uh…ah	  
street?	  
	  	   	  	   	  	  
225	   Jeanne	   uh	  huh	  fī	  al-­‐	  shāriʿ.	   uhuh,	  in	  the	  
street.	  
	  	   	  	   	  	  
226	   Author	   fī	  al-­‐	  shāriʿat.	   in	  the	  street.	  	   	  	   	  	   	  	  
	  
 
	  
	  
